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CHAPrER I 
INTRODUCTION 
Speech is the index of the mind, the summation of character, all 
that a person has been, is, and will be . Many years ago, Socrates said, 
"Speak that I may see thee . " We need only converse with a person for a 
short time and we can say, "He is an ignorant man," He is a learned man," 
"He is a proud man, " or "He is a cruel man." 
Nicholas Murray Butler, former President of Columbia University 
has stated that "First among the evidences of an education I name correct-
ness and precision in the use of the mother tongue . "1 Defective speech 
is a handicap both socially and economically, for few people recognize 
clever ideas, witty repartee or genuine emotions if they are concealed 
behind a barricade of slovenly speech and a whining voice . 
Television, radio, public forums, moving pictures with sound, the 
telephone, public debates, all have combined to make this an oral age . 
How can we best prepare a child to take his place in this Age of Speech? 
STATEMENT OF THE PURPOSE 
It is the purpose of the writer to examine the outstanding texts in 
the field of speech at all levels, as well as related material in theses 
and periodicals, and, together with the courses taken by the writer, as 
1 
Estelle B. Hunter, Practical English and Effective Speech (Chicago: 
Speech Institute of America, 1930) cover page-.--
well as the experience of seventeen years of working with children of all 
ages, in the field of speech. including boys and girls of junior high school 
age , to create a course of study in speech and voice improvement and basic 
speaking experiences suitable for use at the seventh grade level 
JUSTIFICATION OF THE STUDY 
While there is a great deal of material on speech and voice improve-
ment for the early grades, and a great wealth of material for public speak-
ing techniques and speech improvement for high school, college, and adult 
level, there is a definite lack of material written specifically for 
students at the seventh grade level . • 
Yet, authorities point out time and again that speech training 
should be a continuing process from kindergarten through college . Robinson 
points out that: 
In some states programs of speech correction have moved rapidly 
because educators are usually easier to convince that the most needy 
should be helped first. They overlook the fact that all sutdents 
should have help, even though their needs may be less apparent . The 
result is, that the forty per cent with inadequate speech (substandard 
but not actually defective) need training which they do not commonly 
get in those forms of speech that have become increasingly important 
in modern life •. . To achieve the maximum effectiveness this training 
must be a continuing program from the nursery school through the 
university.2 
The importance of a continuing program of speech education is also 
pointed out by Murray. He states: 
With each passing year the child should improve in phonetic pro-
ficiency and semantic powers as well as social skills . His skill in 
2 
Karl F. Robinson, PH.D . Teaching Speech in the Secondary School, 
(New York: Longmans Green and Company, 1951) p . 2.-
2 
using persuasive speech should also increase so that as time goes on, 
he gains greater skill in effective human relations.3 
Though the standard language arts program points out the need and 
value of oral communication there is little or no provision for speech 
training as such. Goldman expresses a similar idea when she states: 
Language arts courses of study st ress the need and value ' of oral 
communication in the language program and in the curriculum as a 
whole . However, although they list standards of achievement in oral 
ability and provide activities which involve oral communication, 
there is no breakdown of speech into skills and no provision for 
a planned program of training in voice and articulation.4 
Young people growing up in the world today are greatly in need of 
help to develop a basic facility in the use of their own language, and 
just as in any other skill, guided practice is necessary in order to 
achieve correctness and fluency . 
It is the belief of this writer that speech training is not given 
sufficient emphasis in the curriculum. Physical training exercises are 
given to all children, not just those with poor posture . The singing 
period includes all children, not just those who cannot carry a tune . 
Art instruction is given to all children, not just those who are poor 
in drawing . Should not speech training be given to all children, not 
just those with defective speech? 
It is true that speech is a part of every subject in the currie-
ulum to some extent . However, by the time the student reaches seventh 
3 
Elwood Murray, The Speech Personality (Chicago: J. B. Lippincott 
Company, 1944) p.34 . 
4 
Shirley Goldman, "A Course of study For Improving Voice and 
Articulation of Childred In The Fifth Grade of Everett, Massachusetts" 
(unpublished Master's Thesis, Boston University, Boston, Massachusetts, 
1954) p . 5-
3 
4 
grade level, he is in need of training in the actual skills and techniques 
of good speech. He needs to have t he whys and wherefores of speech skills 
analyzed and presented step-by-step just as is done in any other subject . 
To the knowledge of this writer, outside of one book on speech,5 
including mostly speaking experiences, and published in 1940, there is no 
planned program of Speech and Voice Improvement and Basic Speaking Expe-
riences planned specifically for the seventh grade . Therefore, the 
objective of t his study is to create such a course. 
5 
David Powers, Ed. D. and Suzanne Martin D. Ed., Your Speech 
(New York, Pitman Publishing Corporation, 1940) 168 pages:--
I• 
I 
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CHAPI'ER II 
REVIEW OF RELATED LITERATURE 
In a review of related literature this writer was impressed by the 
lack of material for speech improvement at seventh grade level. 
Yet, Robinson,1 Murray,2 and many others stress the need of a con-
tinuing program of speech training from kindergarten through college . 
In the lower grades, the child has work in phonics, oral reading, 
and choral speech. In high school, opportunities are open for dramatics, 
debates, choral reading, programs and speaking contests. However, at 
junior high school level, the speech program bogs down. It is at this 
level that there are tremendous possibilities for teaching the improve-
ment and refinement of speech. 
Sarret, McBurney, and Foster ' s advice to high school students is 
equally applicable to students at junior high school level: 
At the moment, perhaps, you have no desire to excel in any form 
of public speech. Even so, you know that whether you like it or not, 
you will use speech for your own private purposes thousands and thou-
sands of times. You know, too, that many a student who never intends 
to speak in public finds, soon after leaving school, that he must 
speak in public, or miss chanc·es to achieve purposes which he has 
very much at heart . When that time comes he is painfully aware that 
he lacks the necessary training and experience. 
Can you learn to speak better? Certainly you can, no matter how 
well you speak now.3 
1 
Robinson, op . cit . , p . 2 
2 
Murray, op . cit . , p . 34 
3 - --
Lew Sarrett 1 William Foster, and James McBurney, Speech, ~ High 
School Course, (Boston: Houghton Mifflin Company, 1951) p . 2 . 
5 
Barnes stresses the need for developing natural, normal habits of 
speaking in order to meet everyday speaking situations well. He states: 
In brief, then, the speech education program, because of the 
peculiar nature of speech, t he conditions under which it occurs, 
and the factors inherent in and the principles governing its 
development, begins with t he individual - his needs, abilities, 
and his immediate environment. Through systematic and pro-
gressive instruction it acquaints him with standards and gives 
him insight and knowledge as a basis for developing natural, 
normal habits of speaking. Thereby it aids him to develop a 
general facility in meeting speaking situations and stimulates 
him to acquire as much skill as his talent will permit in order 
that when speaking situation~ confront him in the future he may 
meet them normally and well. 
Another strong argument for the inclusion of speech courses in the 
school curriculum advanced by writers of speech books, is that speech 
betterment brings about an improvement in the total personality, for 
speech, being a social technique, involves the improvement of the in-
tellectual, emotional, evaluational, and physiological sides of man. 
In reverse ratio, if the developed personality has less and less 
opportunity to communicate with others for a sufficiently long period 
it will become shriveled and distorted. 
Murray defines speech as: 
••• a tool of social adjustment which reflects the efficient 
personality, and is a psychological and sociological technique 
of modifying human behavior by means of voice, thought, and 
language.5 
He divides the aspects of speech into three different parts: 
1. Phonetic skills. 
2. Semantic skills . 
3. Social skills. 
4 
Harry G. Barnes, uBasic Concepts of Speech Educationu, The Speech 
Teacher, (January, 1952), 19. 
5 
Murray, op . cit., p . 32 . 
6 
Speech training as a daily need is stressed by Sarret, Foster, and 
McBurney: 
You cannot escape. All your life your speech will help you or 
hinder you. You speak much oftener than you writej indeed speaking 
is commoner than all other forms of communication put together. 
You talk with your friends and family, with classmates and teachers, 
with employers and salesmen, as well as with audiences in various 
types of meetings, informal, or more or less formal. 
So the course you take in speech should prove to be as highly 
practical as any other study you have ever taken. Possibly, in 
the years beyond Commencement Day, there will be no school activity 
which you will remember with more satisfaction. 6 
Training in speech is necessary for the development of skills 
essential to occupational competence . In business, young people will 
need the ability to express themselves clearly, simply, and courteously, 
when dealing with their associates, and with those in authority. This 
point of view is expressed by Robinson when he states: 
Today many of the young men' and women high school graduates are 
selling ideas, services, and goods in occupations requiring spe-
cialized techniques of speech. Their need for speech skills is 
fundamental and immediate • • •• It is vital to the maximum personal 
development of t he individual •••• It is an all-important vocational 
need.7 
Murray stresses t he wonderful practicality and advantage of the 
development of the speech personality through the increased effectiveness 
in human relations. He states: 
Both socially and economically, effectiveness in human relations 
can change the entire life of an individual. His very livelihood, his 
entire welfare, may depend on his ability to get along with other people~ 
Sarret, Foster, McBurney, op. cit., p . 1. 
7 
Karl F. Robinson, ep . cit., p . 5. 
8 
Murray, op . cit., p. 30 . 
7 
Wright emphasizes this point of view also in his statement: 
The importance of talking well cannot be overemphasized •••• 
Think of all t he situations in which you are helpless unless you 
can talk . I f you want to convince a man that he ought to give you 
a job, if you try to sell him a bill of goods, if you seek election 
or appointment to office, if you would culti vate a friend, or 
humble an enemy, ask a favor or deny one, banish loneliness, win 
an argument or win a wife, acquire information or impart it --
in short, if you would accomplish anything among business asso-
ciates or competitors, among friends or mere acquaintances or 
even utter strangers, at work or at play or in any other circum-
stances wherever you are in the presence of other human beings 
then you must talk. And the better you talk, the richer will 
be your reward.9 
Many pages could be taken up with quotations from eminent writers 
who point out that spoken language plays a significant part in our lives 
and that speech training is a necessity in the preparation of the student 
for his future benefit, both socially and economically . 
However, motivation for speech work in high school and college 
needs to be begun in junior high school by giving the student an oppor-
tuni ty to try out some simplified speaking techniques . Thus, by 
making legitimate success in speech more readily attainable at this 
level, the teacher can build strong motivation for the future . In 
discussing the psychology of motivating the pupil, stephens states: 
The teacher easily has it within his power to enable pupils 
to attain l egitimate success . The simplest method, of course, 
is to arrange the material in easy gradations ••• • In beginning any new 
subject, he might do well to err on the side of making each step too 
easy. He should follow this procedure until all pupils have ex-
perienced a measure of success and have realized the pleasure that 
9 
Milton Wright, The Art of Conversation, (New York: McGraw- Hill 
Book Company, l936) p . l2. - -
8 
comes from legitimate mastery of subject matter. As the work 
progresses and as he finds more and more pupils taking the 
work in their stride, he might properly increase the difficulty 
of the steps.lO 
Another concept which impressed this writer in a review of related 
literature was the emphasis placed by a number of writers on the fact 
that, in addition to motivating the students, it is also necessary to mo-
tivate and re-educate t he teachers in regard to the need and practicality 
of speech training . 
Apropos of this fact, Blyton writes: 
There has been a widespread confusion of ne ans and ends. Fre-
quently one hears that speech training is designed to make better 
speakers . We must make a much more audacious claim - speech train-
ing is designed to make better men. 
The shortcomings of the speech activities program are not 
inherent in the practice. We have lost our way simply because 
too many participants (especially coaches) have failed to re-
examine constantly the job they are doing. Thus, our direction 
has lacked definition because our purposes have remained con-
cealed. The hour for inventory is at hand . Our task is to 
re-evaluate our goals . Let us read, act , debate, discuss, and 
make speeches for pleasure, but let us not call it the end for 
which our toil was meant. And to those who insist they have 
followed the above plan, the answer is, "Take another look."ll 
Anderson recommends training in speech re-education for the 
classroom teacher with the following objectives of training: 
1. Impress the teacher with the importance of providing her 
pupils with a good model in her own speech. 
10 
J. M. stephens, Educational Psychology, (New York: Henry Holt 
and Company, 1951) p . 411. 
11 
Geffard Whither Blyton, "The Speech Activities Program," The 
Speech Teacher, (January 1953) p. 57. 
9 
2 . Acquaint her with the processes and factors involved in the 
child's "natural" speech development, to facilitate that 
development and assist the child in establishing good habits 
of speech while he is young . 
3 . Teach her to recognize and evaluate speech disabilities and 
instruct her where to turn for assistance with those problems 
she is not capable of handling herself. 
4. Equip her to diagnose and correct the simpler types of speech 
difficulties that can be adequately dealt with in a classroom 
situation with a minimum of technical knowledge and skill. 
5. Train her to cooperate more effectively with the speech 
correctionist, if there is one in her school system. 
6. Impress her with the importance of oral communication and 
acquaint her with the relation of speech and speech defects 
to the personality development and behavior patterns of the 
child, to his progress in reading, and to his achievement 
in the rest of his school subjects.l2 
Tikosen ' s study shows the value of a speech improvement program. 
A group receiving special voice training showed a decided improvement 
in all voice skills while the traditionally trained class remained at 
practically the same level of achievement.l3 Tikosen cites other 
studies which testify to the effectiveness of speech training upon 
voice and articulation and upon reading achievement.l4 
Nestor built a course of study for speech improvement in the 
primary grades in Medford, Massachusetts, in which speech was integrated 
12 
Virgil Anderson, Improving the Child's Speech, (New York: 
Oxford University Press, 1953) pp. 14-15. 
13 
Grace Tikosen, "An Analysis of the Effectiveness of a Voice 
Improvement Program in a Third Grade Class", Unpublished Master's Theses, 
Boston University, Boston, Massachusetts, 1952, pp. 21-23. 
14 
Ibid . pp . 5-8. 
10 
into the curriculum.l5 
Goldman created a similar integrated course of study for the 
fifth grade in Everett, Massachusetts, to provide for the preventive, 
corrective and developmental aspects of a speech program. The course 
of study consists of representative lesson plans and a sample unit, 
"Great Inventions" . She points out that every teacher is a teacher 
of speech both by precept and by example, and that she can raise the 
general level of speech in her classroom by making more meaningful 
the materials already in use in the curriculum.l6 
Emery, in a study concerned with the evaluation of the speaker's 
attitudes toward himself and his audience in the public speaking 
situation states: 
In general then, the resultant scores indicate that students 
need speech training and experience so as to alleviate or reduce 
inhibiting fears toward speaking before a group . l7 
Fabian's study is concerned with the emotional interplay of 
the · speaker-audience experience . He states: 
The particular thesis with which this paper is concerned can 
be stated as follows: The attitudes expressed by the speaker 
15 
Elizabeth Nestor, "A Course of Study for Improving Voice and 
Articulation of Children in the Primary Grades of Medford, Massachusetts" , 
Unpublished Service Paper, Boston University, Boston, Massachusetts, 
1951. 
16 
Goldman, op . cit. 
17 
Richard M. Emery, "An Evaluation of Attitudes of Fear and Confidence 
in Speaking Situations at t he Eighth and Eleventh Grade Levels, 11 Unpub-
lished Master's Thesis, Boston University, Boston, Massachusetts, 1950, 
P· 54 . 
11 
in his self-appraisal are subjective feelings and are not observed 
by the audience in their appraisal of their reactions to his presenta-
tion . l8 
One of his conclusions was that the speaker, in rating himself, 
shows a tendency to emphasize his fears, while the audience in rating 
the speaker tends to minimize the existence of these fears . 
Hurley did a study which centered on the development of improved 
social attitudes through functional experiences in the ninth grade 
English program. She states: 
These units have been built to give the student special 
opportunity and incentive to use English effectively both in 
speaking and listening and to look to literature as a means 
of developing knowledge, understanding, and a well-adjusted 
personality. l9 
Ray developed a plan to 11 take the eleventh grade General English 
course as it now stands and to correlate with it a course in speech 
that will prepare the vocational student to meet everyday experiences 
with some success when he graduates from the secondary school. 11 20 
Houlihan did a study wherein she analyzed passages from twenty-
one plays for the possible use for speech improvement including pitch, 
18 
Frederick E. Fabian, 11An Analysis of the Relationship of 
Speaker Attitudes, Speaking Abilities, and Audience Reactions at the 
Eighth and Eleventh Grade Levels, 11Unpublished Master ' s Thesis, Boston 
University, Boston, Massachusetts, 1951, p . l . 
19 
Agnes V. Hurley, 11Unit Organization of Three Topics in Oral 
Communication in Junior High School11 , Unpublished Master's Thesis, Boston 
University, Boston, Massachusetts, 1952, p . 1 . 
20 
Gretchen A. Ray, 11 Integration of Speech with the Study of English, 
A Program of Study for the Eleventh Grade Vocational Group, 11Unpublished 
Master's Thesis, Boston University, Boston, Massachusetts, 1954, p . 214. 
12 
rate, volume, and articulation of consonant sounds.21 
Smith presents a strong case for speech training when she states: 
Among the most basic needs of every pupil in oral composition 
according to the leaders in the field of English are: 
1 . The ability to carry on a conversation in a courteous, 
correct and agreeable way, 
2 . The ability to give explanations and directions in a 
clear, direct, and courteous manner, 
3. The ability to tell effectively an anecdote or personal 
experience, 
4. The ability to answer clearly, briefly and exactly a 
question on which he has the necessary information, and 
5. The ability to participate in group discussions . 22 
In concluding this review of related literature, t he writer 
would like to list the outstanding concepts gleaned from the writings 
of leaders in the field of speech: 
1 . Good speech is an indispensable aid to the child in his 
preparation for life . It is of benefit to him both 
socially and economically. 
2. Speech training should be a continuing process from 
kindergarten through college. 
3. Every child should receive the benefit of speech training, 
not just the talented or the handicapped. 
4. Teachers need to realize that speech education must be 
more profound and more practical if it is to meet the 
changing complex situations in the world today. 
21 
Mary Elizabeth Houlihan, 'An Analysis of Dramatic Literature 
for Speech Improvement in t he Secondary Schools," Unpublished Master 's 
Thesis, Boston University, Boston, Massachusetts, p . 1. 
22 
Dora V. Smith, " Instruction in English", Bulletin No . 17, 
National Survey of Secondary Education, Monograph No . 20, (Washington, 
D. C. : United states Office of Education, 1932) p:-31--. 
13 
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CRAFTER III . 
METI-IODS 
·-
CHAPrER III 
METHODS 
It has been the observation of this writer during seventeen 
years of working with children of all ages in the field of speech, the 
last eight of which have been spent as Director of Speech in a city 
whose school population numbers approximately 5500, that: 
1. Few teachers are putting sufficient emphasis on speaking 
skills and techniques . 
2. The lack of speech emphasis is particularly noticeable 
at seventh grade level . 
It was decided to conduct a series of informal personal inter-
views with seventh grade teachers all over the city, to try to find 
out the basic reasons for the lack of emphasis on speech training at 
that level. The main reasons given were: 
1 . Lack of suitable texts for the grade level. 
2. Lack of training on the part of the teacher . 
3. Lack of time . 
It was decided to plan a course of Speech and Voice Improvement 
and Basic Speaking Experiences for use at the seventh grade level which 
would meet the following requirements: 
1 . The course would provide suitable material for speech 
training at seventh grade level . 
2 . The course could be utilized by the teacher without 
previous specialized training . 
3. The course could be integrated all or in part with 
the oral English program. 
14 
4. The course could be used separately. 
5. The course could be used as an extra-curricular activity, 
such as a Speech Club, if desired . 
As previously stated, the bulk of material on speech training 
is concentrated on the elementary, high school and adult level. There-
fore it was decided to examine carefUlly as much of the outstanding 
literature in the field of speech as possible, and based on the past 
experience of working with children at seventh grade level to create 
a course which would meet the above qualifications . 
15 
CHAFT.ER IV. 
Sl'G~ESTIOKS lJ30U7 SPEECH ACTIVITI ES FOR ..,...ll"': TE:\CH:!R 
CHAPI'ER IV 
SUGGESTIONS ABOlJI' SPEECH ACTIVITIES FOR THE TEACHER 
The following suggestions may prove of value to the teacher who 
has not had specialized speech training: 
The Laws of Learning 
The laws of learning in general can be applied to speech work: 
l . The student must have a goal which he feels is worth 
working for . 
2 . He should acquire some insight as to how to attain 
that goal . 
3. He needs adequate stimulation by being given good 
speech models . 
4. He needs opportunities for guided practice . 
Four main Divisions 
This course provides four main divisions in the improvement of 
language skills: 
l . Voice Improvement . 
2 . Speech Improvement . 
3. Underlying Skills for Effective Speaking 
4. Basic Speaking Experiences . 
Each division consists of a series of worked-out projects suitable 
for a speech course at seventh grade level. Each lesson in the course 
presents new material for thought and self-improvement which keeps 
building toward the goal of speech and personality development . 
16 
The lessons in Voice and Speech Improvement may be taken up the 
first half of the school term. The lessons in Underlying Skills for 
Effective Speaking and Basic speaking Experiences may be presented 
the second half of the school term. The work taken up the first part 
of the year may need to be reviewed from time to time . 
Three Ways to Use This Course 
This course may be used in one of the following ways: 
l . It may be used as a separate speech course, consisting 
of five class periods a week of forty- five minutes each. 
2 . It may be integrated all or in part, with the oral 
English program. 
3. It may be used as an extra- curricular activity such 
as a Speech Club with meetings held after school as 
many afternoons a week as are feasible for t he group . 
Introducing t he Course 
The teacher must keep in mind at all times that this is an 
introductory course, at seventh grade level, intended to develop a 
liking for oral expression, and therefore. she must not make it seem 
too difficult or involved. 
In the very first lesson, the teacher should"sell her course" 
to her pupils by emphasizing the fact that there is a close relation-
ship between t he ability to speak well and success in business and 
social activit ies which results in more prestige, wider influence, 
and greater earning capacity. The student should come away from the 
first lesson feeling that the course is going to be a pleasurable as 
well as a profitable experience . 
17 
The Lesson Plan 
Each lesson may be presented in the following way: 
1. An explanation by the teacher of the purpose of the 
lesson with a description of methods, techniques 
and outlines. 
2 . Short discussion and question period. 
3. Opportunity for individual or group practice. 
4. Evaluation period. 
Allowance must be made for time for review, assignment of work, 
use of audio-visual aids and other related activities . 
Discovering The Pupils' Needs 
At the very beginning of the course, each student should survey 
his abilities as a speaker, try to discover his areas of weakness, his 
limitations, and his potentialities . The possibilities for speech 
growth are limitless, and barring physical abnormalities or psycho-
logical difficulties, the speech student can develop his speech 
effectiveness to a high degree through a carefully planned program 
of self-development. 
To help the members of the class to discover their speech 
needs, the teacher may ask members of the class to write the answers 
to the following questions: 
1. Why are you taking this course? 
2 . What do you hope to gain from it? 
3. What is your strongest point in regard to speech? 
4. What is your weakest point in regard to speech? 
5. Give an outline of the course as you would like it planned. 
18 
In writing the answers to t hese questions, the pupils will, at t he 
time, survey their own needs and potentialities, and work out a 
goal for themselves. 
At the same time, also, t he teacher will learn t he goals her 
pupils have set for themselves and wherein t hey feel their strengths 
and weaknesses lie . By adding to this knowledge her own observations 
of her pupils's needs, the teacher can better adapt her speech course 
to fit the needs of her group . 
Elwood Murray 'in his book, "The Speech Personality" states that 
a complete survey of each student's speech abilities should include: 
l . Tests for integration of the speaker. 
2. A speech history. 
3. Mental hygiene and personality examinations. 
4. Hearing and intelligence tests . 
5. Tests of silent reading. 
6. Tests of integration of the speaker and the reader. 
However, few teachers in public schools have the time and 
facilities for such a comprehensive survey. 
Teaching Aids 
When available, motion pictures and voice recordings are an 
invaluable aid to t he speech student. If these tests are repeated 
at the end of the course and t he improvement noted, the speech student 
can judge for himself just how much progress he has made, and what 
his areas of weakness are. It is the task of the teacher to guide the 
student toward the development of a larger and more integrated and 
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mature personality through his speech needs . 
The Speech Notebook 
At the very outset of the course each pupil should start a 
speech notebook with sections for: 
l. Vocabulary work. 
2. Outlines of speeches . 
3. Speech drills . 
4. Class notes . 
5. Topics for further study. 
Evaluation Sheets 
To help each student to discover where his strengths and weaknesses 
lie, evaluation charts may be filled out by the students and passed to 
the speaker . By comparing his ratings at intervals, the student will 
have a convenient means of evaluat ing his progress . 
Suggested Evaluation Chart: 
Name of Speaker: 
Connnents: 
l. Speaker seemed well prepared 
2 . Positive, confident manner 
3. Well paced beginning 
4. Eye contact with audience 
5. Evidence of humor 
6. 
7· 
8. 
Sufficient pauses 
Controlled breathing 
Satisfactory conclusion 
Optional Related Activities 
Yes No 
Pupils may be encouraged to expand their speech activities in 
the following ways: 
20 
1 . By bringing in for class enjoyment any phonograph records 
of good speakers which they may have at home or can obtain 
at the library. 
2. By attending any speaking events such as debates, forums, 
and plays and discussing them in class. 
3. By presenting a program of exhibits, demonstrations and 
reports of achievements of all the pupils at the end 
of the semester or term. 
4. By arranging for a showing of films about speech improve-
ment and speech techniques. 
Estimating Educative Growth 
An estimate of the progress of each student may be made in the 
following ways : 
1. By comparing recordings or motion pictures of earlier 
speeches with more recent ones. 
2. By having each student give a talk on "What I have gained 
from taking the course in Speech . 
3. By comparing earlier ratings on t he evaluation charts 
with more recent ones. 
4. By the administration of an objective written test based 
on the class lessons. 
Building Interest For The Future 
It should be kept in mind that this course is an introductory 
course in the delightful art of speaking. Through this course we 
hope to whet the appetite of the young student for greater refinement 
and more advanced techniques in speech. Thus he may be motivated to 
go on to study debate} dramatics, and public speaking . In any event, 
he will have received some training in everyday speech experiences which 
will be of benefit to him both socially and economically the rest of 
his life . 
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TilE COT:.,Sl:. Of .)!TDY F0R SPII:C11 Ai~D VOIC..~... L .. u .. CNEME:t\T 
A.?\D B \SIC SPEAKIK,... EXFL L ... C1..C"' FOR SEVEl-:TII G .. t'\DE 
CHAP:rER V 
THE COURSE OF STUDY FOR SPEECH AND VOICE lliPROVEMENT 
AND BASIC SPEAKING EXPERIENCES FOR SEVENTH GRADE 
This chapter contains t he material for the course itself, pre-
faced by an outline of the general and specific aims for t he course. 
I. AIMS 
General Aims 
The general aim of this course is not to produce speech contest 
winners, orators, debaters, entertainers, as such, but rather to develop 
in young citizens a liking for oral expression and an awareness of its 
increasing importance . 
Specific Aims 
To give teaching the proper emphasis and direction, we must have 
definite aims or goals in mind. Suggest ed specific aims or goals for 
the speech course are as follows: 
1 
1 . The speech course should improve articulation, voice 
and other fundament al processes . 
2 . The speech course should improve personality. 
3. The speech course should teach skills underlying the 
various forms of effective communication. 
4. The speech course should prepare students for participa-
tion in a democratic societ y . l 
Loren D. Reid, Teaching Speech In The High School, (Artcraft 
Press, Columbia, 1952) p . 16 . 
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II. VOICE IMPROVEMENT 
The success of a speaker depends in a large measure on his 
ability to make himself heard, and upon the flexibility and quality 
of his voice . The finest speech will lose its effectiveness if the 
audience has to strain to hear the speaker, or if the speech is de-
livered in a harsh, monotonous voice . 
Speaking voices can be improved through the right kind of prac-
tice . While practice does not necessarily make a skill perfect, it 
does make it permanent . Therefore, it is important that the student 
have a thorough understanding of why he should practice, as well as 
how and what to practice. 
A better speaking voice can be brought about through the develop-
ment of five vocal skills: 
l. A pleasing voice quality 
2. Adequate volume 
3. Variety in duration of words 
4. Appropriate phrasing and smoothness 
5. Variety of pitch 2 
In this chapter, each skill will be considered separately, with 
a suggest ed lesson plan and drill material for each one. Using the 
suggested drill material as a starting point, the teacher may substitute 
other selections, poems, or stories of a similar type which are in 
current use in the classroom and which are appropriate examples for 
development of the skill being taught at the time. 
2 
Wilbert L. Pronovost, "Methods of Developing the Speaking Voice" , 
Journal of Education, CXXXIX, No . 1 October, 1956), 3. 
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A. GENERAL PRINCIPLES AND METHODS 
Classroom Atmosphere 
The teacher must take into account the fact that the voices 
children use in the classroom have been influenced by imitation, 
personality, and emotional and physical health. These factors are, 
for the most part, beyond the control of the classroom teacher. 
However, the teacher may help her pupils to acquire better voices by : 
states: 
1. Giving them a good model to imitate, 
2. Providing a classroom atmosphere that encourages the 
development of a good voice. 
Dr . Wilbert Pronovost brings . out this point nicely when he 
The classroom atmosphere should be one in which speaking is 
enjoyable and meaningful . The atmosphere should be one in which 
it is fUn to share ideas because the teacher and the class members 
are interested in the ideas themselves . Before any attempt is 
made to teach voice usage, a teacher should create meaningful 
speaking situations where children are stimulated to contribute 
worthwhile ideas and feelings. 3 
Additional Factors 
In addition to providing a stimulating classroom atmosphere, 
the teacher needs to keep the following principles in mind: 
1. Every child needs time to adjust to a 'hew11 voice as he 
may feel a bit uncomfortable and strained at first. 
2. Exaggeration of the extremes of each vocal skill is 
needed. 
3 
~ p . 3· 
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3· To avoid confusion, only one vocal skill should be taught 
at one time. Children should acquire some proficiency in 
one skill, before going on to another . 
4. The teacher may provide for the individual vocal needs of 
her pupils by assigning speaking activities and materials 
most suited to the needs of each particular child . 
5. The teacher will need to plan follow-up activities for each 
vocal skill, for in many cases, all or part of the school 
year will elapse before improvement is noted. 
B. DEVELOPING A' PLEASING VOICE QUALrrY. 
In order to develop a pleasing voice quality, the student must 
first of all, develop vocal ease . Pronovost explains it thusly : 
There is one skill, however, that is basic for all chi ldren if 
they are to have a pleasing voice. This skill is vocal ease. Vocal 
ease exists when there is freedom from excessive tension in the 
speech muscles, especially the muscles of the throat. Speaking 
activities for vocal ease are designed to reduce tension. Tension 
may result from emotional factors, from self-consciousness about 
speaking, or from misuse of the vocal mechanism. 4 
11 The following lession plan illustrates one approach to the 
development of a pleasing voice quality . 
. I II 
1:----~r-----
Ibid., p. 5· 
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A LESSON PLAN FOR DEVELOPING A PLEASING 
VOICE QUALITY TlffiOUGH VOCAL EASE 
General Objective: 
To develop the ability to use a pleasing voice quality 
habitually. 
Specific Objectives: 
1 . To develop t he ability t o distinguish between a poor 
quality and a pleasing quality in a voice. 
2 . To develop in the child an awareness of the difference 
in throat tension for different voice qualities . 
3. To develop in the child the ability to use a pleasing 
voice by relaxing the throat muscles . 
Materials: 
1 . Practice sentences . 
2 . Poem, 11The Morning Call . 11 
Procedure: 
1. Explain what is meant by vocal ease . 
2 . The teacher reads the poem, 11 The Morning Call11 , using 
appropriate voice qualities for the boy, the mother, 
and the father . The teacher's voice becomes more 
harsh and shrill in the third verse when the mother 
becomes impatient, and sleepy again in the fourth 
verse, then firm, strong and clear in the last verse. 
(This poem may also be used in another lesson to 
illustrate differences in volume, and variety of 
pitch). 
3. The children may dramatize the poem. They may take 
turns saying 11Yessum11 in a pleasing and yawning voice . 
Explanation: 
A more pleasing voice can be acquired by reducing tension in 
the vocal cords . By talking in a sleepy sort of relaxed voice, it 
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is possible to acquire the feeling of vocal ease. 
It is neither necessary nor possible that everyone speak in 
exactly the same sort of voice, but it is important and quite possible 
for each and every one to acquire a voice which is pleasing to the 
listeners. 
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THE MORNrnG CALL 
Ma comes and calls at early dawn, 
And I say, 11Yessum11 
She calls again, and I just yawn 
And answer, "Yessum11 • 
I love to lie just half awake 
And dream of fishing in the lake, 
And smell the buckwheat butter cake 
And answer, "Yessum11 • 
Again she comes and gives her call 
An' I say, "Yessum11 
And then she hollers, 11Willum, 
You've got you're morning work to do 
You'll have to hustle to get it through. 11 
An' I say, 11Yessum" ~ 
Each morning it's the same old way, 
I just say, "Yessum11 
She calls, and calls, and I just say, 
"I'm coming11 Yessum11 
Then Dad comes and he hollers 11 BILL!" 
AN' then I stop my lying still, 
And go to dressing with a will, 
An' holler, "Comin ~ " 
-author unknown 
------
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The teacher may ask the pupils questions, such as: 
l. What is this poem about? 
(Be sure the children understand the poem. ) 
2 . What kind of a voice did the boy use when he answered 
his mother? 
(A sleepy voice . ) 
3. What kind of a voice did the boy use when he answered 
his father? 
(A loud clear voice) 
4. What kind of a voice did the mother use when she reminded 
the boy about his morning work? 
(A shrill harsh voice . ) 
5. Which voice should we use most of the time, the harsh 
shri ll voice t he mother used when she was angry, the 
loud voice of t he father, or the in-between voice? 
(The in-between voice) 
6. Should your every day voice sound more like the boy's 
yawning voice or the mother's shrill voice? 
(More like the boy's yawning voice.) 
7. How did your throat feel when you said 11 Yessum", the 
way the boy said it? 
(Relaxed and easy--not tight.) 
Evaluation: 
Let's review what we learned about voices today: 
1. We learned to listen for different tones of voices. 
2. We learned that when we tighten our throat muscles, 
we produce a harsh, shrill voice . 
3. We learned that we may make our voices pleasing by 
relaxing our throat muscles with a yawning feeling . 
Follow-up : 
Teacher: Tomorrow we will read another selection together and 
discuss the different voice qualities . 
Suggested poems: The poems of John Masefield. 
C. DEVELOPlliG ADEQUATE VOLUME 
The amount of volume needed will vary according to the needs 
of the situation. Ordinary conversation requires only soft volume. 
Oral reading requires more volume according to the size of the group 
listening. Speaking in a large room or auditorium requires more 
volume than speaking in the average classroom, while a speech out-
of-doors before a large assembly requires still greater volume . 
The following lesson plan illustrates one approach to teach.ing 
the use of adequate volume . 
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A LESSON PLAN FOR DEVELOPING 
ADEQUATE VOLUME 
General Objective: 
To develop in the child an awareness of the use of volume in 
speaking which is both adequate and pleasing, according to the needs 
of a particular situation. 
Specific Object ives: 
1 . To develop in the child an awareness of the difference 
in the volume of speaking voices. 
. 2 . To develop in the child an ability to use adequate and 
pleasing volume in speaking. 
3. To develop in the child an ability to use differences 
in volume when speaking . 
Materials: 
Practice sentences , verses, and little dramatizations. 
Procedure: 
Teacher: Volume as a vocal quality is of great importance. Who 
has not been sadly disappointed in a reader or speaker because of being 
unable to hear what was said? On the other hand, a voice which is too 
loud is not pleasing. One extreme is about as bad as the other. Speak 
so that you can be heard distinctly and easily at all times. Do not 
speak with the same degree of loudness all the time. Avoid monotony. 
A voice of great volume will have an open, relaxed throat and 
as the sound rolls out, it must seem to fill the room. 
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You may ask, "How can I make my voice carry?" The carrying power 
of the voice does not depend upon mere loudness of tone -- not alone on 
the amount of breath that is expended, but also on the amount of breath 
that still remains on the lungs . 
The first thing you do in trying to make someone hear you at a 
distance is to take a deep breath . You instinctively want more breath 
support . Hence breathe often and deeply . 
Another important point to remember is that the degree of loudness 
is governed by the thought to be expressed rather than the emotions . The 
small, delicate, or trivial, is expressed with less volume than the large, 
pandeJ:>us or expansive . We should therefore, speak of a mountain daisy 
in a lighter, thinner tone, than in speaking of a mountain . Contrast 
may be expressed by using two different degrees of loudness. Here is 
an example: 
From every hill, by every sea, 
In shouts proclaim the great decree, 
"All chains are burst, all men are free!" 
Hurrah! Hurrah! Hurrah! 
- "'ti:thor ... 1~· •·"!"! 
The first part should be said in a low tone ; the second in a loud 
strong tone. 
Again, in interpreting a selection, it is necessary to be governed 
by meaning to be expressed, as 
"Halt!" the dust brown ranks stood fast; 
"Fire" - Out blazed the rifle blast. 
c 4-110 r ·.u ... 1 .... ·n 
The words of command should be spoken louder than the explanations 
which follow . Let us try some of these exercises which follow: 
1. Say "Halt!" to one person, to ten, to fifty, to one thousand, 
as loudly as you can. 
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2. Pretend you are a newsboy on a street corner. Say 
"Extra, Extra! Read all about it!" 
3. Pretend you are trying to stop a team of runaway horses 
Shout "Whoa! there, whoa! 11 
4. Say the following sentences in an appropriate voice. 
(A good exercise for toning down a loud voice) 
a) Ssh! I can hear someone coming! 
b) Do you think they can hear us? 
c) Listen! Can you hear anything? 
5. Say the following sentences in a loud clear voice: 
a) Hello! Is anyone there? 
b) Wake up! The house is on fire! 
c) Get back! Get back! 
d) Can you hear me? Can you hear me now? 
e) Get away from that door! 
f) Run, for heaven's sake, run! 
6. "Young man, ahoy! " 
"What :i.s it?" 
"Beware! Beware! The rapids are below you! 
7. Roll on, thou deep and dark blue ocean, roll! 
Ten thousand fleets sweep over thee in vain! 
-- Lord Byron 
8. Thou too , sail on, 0 ship of State; 
Sail on, 0 Union strong and great. 
Humanity with all its fears, 
With all its hopes of future years, 
Is hanging breathless on thy fate. 
-- The Building of the Ship -- Longfellow 
9. Freedom calls you! Quick by ready, 
Think of what your sires have been 
Onward! Onward! strong and steady, 
Drive the tyrant to his den · 
Evaluation: 
On, and let the watchword by, 
Country, home, and liberty! 
--The Polish War Song -- J . G. Percival 
Let's list what we learned about our voices today: 
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1. We learned that it is important to speak loudly enough 
so that we can be heard easily. 
2. We learned to listen for differences in the volume of 
voices. 
3. We learned to use differences in the volume of our voices. 
Follow-up 
volume: 
Other poems which may be used to illustrate the use of adequate 
l. "The Highwayman" by Alfred Noyes 
2 . "The Bells" by Edgar Allen Poe 
• 
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U. DEVELOPING VARIETY OF DURATION OF WORDS 
In order to express meaning and mood better, the child needs to 
acquire some skill in duration of words. Words may be spoken with a 
short, medium, or prolonged duration of words. In the sentence , "You 
must move slowly and carefully"., the duration of the words " slowly" 
and "carefully" will be prolonged. In the sentence , "Hurry, \ole are late!", 
the words '' hurry" and "late" will be of short duration. 
Meaning can be changed by the duration of a word: If a child 
says , "That is my house.", it conveys one meaning, but if the duration 
of the word. "my" is prolonged, it expresses a different meaning. 
The following lesson illustrates one approach to teaching variety 
of duration of words. 
35 
A LESSON PLAN FOR DEVELOPING 
VARIETY IN DURATION OF WORDS 
General Objective: 
To develop in the child a greater appreciation of expressi ve speech 
and reading. 
Specific Objectives: 
1 . To develop an awareness of how words can vary i n durati on 
and thus heighten or change the meaning . 
2 To speak and read aloud with variety i n durati on of wor ds . 
3. To develop ability to speak at a suitable rate. 
Materials: 
Practice sentences , verses , and paragraphs. 
Procedure: 
Teacher: The old saying, "It is not so much what we say, but how 
we say it, can be applied very nicely to this lesson. By prolonging the 
duration of certain words in a sentence we can vary or change the 
meaning. Also, listen for the short, medium, and long words . See if 
they do not help you to describe and appreciate the pictures in our 
poems and stories. 
Let us try some exercises for duration of words: 
1. Say "No . " so that i t expresses an emphatic negative, 
shows doubt, then sorrow, then surprise. 
2. Use the word "Yes . " in the same way. 
.. 
3. Write the following sentences on the board and tell which 
words are important and whether they should be of short, 
medium, or long duration. 
a) Is that for me? 
b) It was a long, long, time ago. 
c) Five thousand people were fed. 
d) He was a long, long way from home. 
e) This shal~ slay them both. 
f) Inhuman wretch, take that, and that, and that! 
g) There was a South of slavery and secession. 
That South is dead. 
h) It is so cold out there and so warm in here. 
i) She was an old, old, woman. 
j) It was a long, dusty road . 
k) He ran, and ran, and ran. 
1) It was a dark, dreary, windy, day. 
m) All, all, are gone, the old familiar faces. 
4. Read the following paragraph as expressively as you can. 
Mr . Calhoun while in the Senate one day, made a 
speech in which he stated that he was Henry Clay's master . 
Mr . Clay arose, shaking his finger at Mr . Calhoun, and 
said in tones and looks in which were concentrated the 
greatest scorn and defiance: "He my master ! He my master ! 
Sir, I would not own him for rr£1 slave! 
5. Read the following poem. The class may be divided into 
three or four groups . Each group may read. a verse at 
a time, while the others listen and evaluate . The 
diction must be especially good here because the tempo 
increases steadily until the beginning of the last 
stanza, when it is very rapid; then decreases until, 
in t he very last line, it is very slow. 
Come Quick, Mary Anne 
Come quick, Mary Anne! 
From your kitchen come quickly! 
I heard something shatter-
The dishes don't matter! 
Come quick, Mary Anne! 
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Come quick, Mary Anne! 
There's a mouse in the pantry, 
A rush and a scurry, 
Don't worry, don't worry ! 
But hurry, please hurry-
Come quick, Mary Anne ! 
Come quick, Mary Anne! 
Do not tarry a second, 
Bring something to catch it, 
To kill it or snatch it ! 
A book or a hatchet-
Come quick, Mary Anne! 
Come quick, Mary Anne! 
It will go. It is going! 
No use to pursue it! 
You know you can't do it! 
You ' ve lost it! I knew it! 
Too late, Mary Anne . 
Author Unknown 
6. Read the following poem. Are most of the words of short, 
medium, or of long duration? {medium) 
Thanksgiving Hymn 
For flowers that bloom about our feet, 
For tender grass, so fresh and sweet, 
For song of bird and hum of bee, 
For all things fair we hear or see 
Father in Heaven, we thank Thee! 
For blue of stream and blue of sky, 
For pleasant shade of branches high, 
For fragrant air and cooling breeze, 
For beauty of the blooming trees 
Father in Heaven, we thank Thee! 
For mother-love and father-care, 
For brothers strong, and sisters fair, 
For love at home and here each day, 
For guidance lest we go astray, 
Father in Heaven, we thank Thee! 
For this new morning with its light, 
For rest and shelter of the night, 
For health and food, for love and friends, 
For everything His goodness sends, 
Father in Heaven, we thank Thee ! 
Author Unknown 
7. Read the following verse . What is the mood of the poem? 
8. 
Are most of the words of short, medium, or long duration? 
(14edium except for the last 2 lines which are of long 
duration.) 
The Old Clock on the Stairs 
Somewhat back from the village street 
Stands the old fashioned country seat . 
Across its antique portico 
Tall poplar trees their shadows throwj 
And from its station in the hall 
An ancient timepiece says to all, --
11Forever--never! 
Never--forever! " 
~ ... r) ;., 1 ..... ~ L 1 f c • low 
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Read the following paragraph. What is the mood? Are most 
of t he following words of short, medium, or long duration? 
(long) 
The hours pass slowly by -- nine, ten, eleven, how 
solemnly the last stroke of the clock floats out upon the 
still air. It dies gently away, swells out again in the 
distance, and seems to be caught up by spirit voices of 
departed years, until the air is filled with melancholy 
strains . It is t he requiem of t he dying year . 
9. Read the following lines . How can we best bring out the 
meaning and mood? (By using a slow rate and prolonging 
t he important words) 
Evaluation: 
Hear the tolling of the bells--
Iron bells! 
What a world of solemn thought 
Their monody compels! 
The Bells -- Edgar Allen Poe 
Teacher: Let's list some of the things we have learned about 
duration of words: 
l. We learned to listen for the short, medium, and long wqrds 
which help us to see and describe word-pictures in our 
reading and poetry. 
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Follow- up 
2 . We listened so that we could see pictures in our reading . 
3. We learned to bring out the thought of the prose or 
poetry by making the important words short, medium, 
or of long duration. 
Find some selections in the reading lesson or in the language 
book which illustrate the importance of duration of words . 
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E. DEVELOPING PHRASnm AND SMOOTHNESS 
Good reading and good speaking require attention to pauses, and 
smoothness within the phrases . Pronovost states: 
In speaking, ideas are communicated by phrases, or thought units. 
The phrases are separated by pauses, but the words within the phrases 
are connected smoothly. In oral reading, phrasal pauses usually 
coincide with the punctuation marks of the written form. Sometimes, 
complex sentences without punctuation require pauses to separate the 
phrases . When speaking a phrase such as "long, long, ago, " however, 
no pause is used, even though a comma is required for writing. 5 
5 
Ibid., p . 21. 
I 
l1 
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A LESSON PLAN FOR DEVELOPING PlffiASING 
AND SMOOTHNESS 
General Objective: 
To develop an awareness of phrasing and smoothness in speech and 
reading . 
Specific Objectives: 
1 . To learn to listen for complete thoughts. 
2. To learn to pause between t he word groups or thought units . 
3. To speak smoot hly by connecting the words in each phrase . 
4 . To develop an awareness of the fact that punctuation marks 
are important . 
Materials: 
1 . Practice sentences . 
2 . Verse from "L'Envoi" by Rudyard Kipling. 
3. Verse from "The House by the Side of the Road" by 
Sam Walter Foss . 
4. Excerpt from "The Merchant of Venice'', by William Shakespeare . 
Procedure: 
1 . Explain the meaning of proper phrasing and smoothness . 
2 . Allow the pupils to read the practice material aloud, 
first singly, then in groups . 
3. Ask for constructive criticism from those who are 
listening. 
Explanation: 
Language is made up of groups of words expressing single ideas. 
A group of words that expresses a single thought or feeling, describes 
a single event, or pictures a single scene, is called a phrase . Good 
reading and good speech require that these word-groups be indicated by 
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pausing between them. Phrasing is usually identical with grammatical 
punctuation although not necessarily so. The thought and not the 
grammatical construction determine the pause . 
A common fault in phrasing is too-frequent pausing . This arises 
from word-reading, rather than phrase-reading. In word-reading, the 
reader tends to utter a word as soon as he sees it, regardless of its 
relation to other words in the sentence . However, it usually requires 
several words to express a complete idea or picture . In phrase- reading, 
1 one looks ahead of the vocal utterance and groups the words for the proper 
expression of the successive ideas . 
II Good sight-reading requires that the eyes always precede the voice 
by a number of words, so that the mind has time to understand the ideas . 
Wrong phrasing is also illustrated in the "sing- song" style of reading 
poetry, where a pause is made at the end of each line regardless of the 
sense; and again when there is little or no pausing between phrases, 
every sentence being given in a single breath, and hence no discrimination 
between the ideas. II 
Pronovost defines this idea clearly when be states: 
In order to communicate unity of thought, children should learn 
to connect the words within phrases smoothly, pausing only to separate 
the thought units. 6 
Ibid.' p . 21 
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Since punctuation marks are used to help the reader interpret 
the meaning, they should be observed carefully. 
Practice Material: 
1 . Read the following sentences, pausing after the phrase . 
Work for smoothness within the phrase . 
a . A thing of beauty is a joy forever . 
-Keats 
b . The proper study of mankind is man. 
-Pope 
c . The more we work the more we win. 
-Mackey 
2. When earth's last picture is painted, and the 
tubes have twisted and dried, 
When the oldest colors have faded, and the youngest 
critic has died, 
We shall rest, and faith, we shall need it--
lie down for an aeon or two 
Till the Master of All Good Workmen 
shall set us to work anew! 
L'Envoi -Rudyard Kipling 
3. Let me live in a house by the side of the road, 
Where the race of men go by-
The men who are good, the men who are bad, 
As good and as bad as I . 
I would not sit in the scorner's seat, 
Or hurl the cynic's ban, 
Let me live in a house by the side of the road, 
And be a friend to man. 
The House by the Side of the Road -s. W. Foss 
4. If to do were as easy as to 
Know what were good to do, 
Chapels had been churches, 
And poor men ' s cottages prince's palaces . 
It is a good divine that follows 
His own instructions ; 
I can easier teach tw~nty what 
Were good to be done 
Than to be one of twenty to follow 
My own teaching . 
The brain may devise laws for the blood, 
But a hot temper leaps o'er a cold decree. 
The Merchant of Venice -Shakespeare 
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Evaluation: 
1 . Did we learn to listen for complete thoughts? 
2. Did we pause between the word- groups? 
3. Did we speak smoothly by connecting the words within 
the phrases? 
4. Did we observe punctuation marks carefully? 
Follow-up: 
other poems may be used to illustrate phrasing and smoothness: 
1. Trees, by Joyce Kilmer 
2 . The Daffodils by William Wordsworth 
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F . DEVELOPD"U VARIErY OF PHCH 
Another method for conveying meaning is by varying the pitch of 
the voice. By learning to raise and lmmr the pitch students can acquire 
a ~re expressive voice. 
Pronovost points out that: 
The most important vocal skill for an expressive voice is variety 
of pitch. Variety of pitch occurs as inflections and pitch shifts. 
An inflection is a gliding change of pi teh during a 110rd, such as is 
beard in a cheery "Hello." A shift is a quick change of pi tcb from 
one word to another. In the phrase, "Come here! " the pitch will 
shift upward bet11een the tvo vor4s 1f the vord "here" is emphasized. ,I 
The ~elody pattern of combined inflection and shifts for a phrase ' 
is called intonation. Each language ha.s a characteristic intonation 
pattern. In American speech, declarative oentences, such as "I am 
going home," have a downward intonation, although inflections and 
shifts \Till be superimposed on the dolmwrd trend. Questions like 
!'Where are you going?", vhich require a declarative sta.temcnt in 
ansver, also have a downward intonation. Questions requiring a "yes" 
or "no" a.nsver, such as, "Are you going home? ., have a rising inton-
ation !)attern. Rising intonations are also used to denote incomplete-
ness or uncertainty. 
Introductory leaoons for developing variety of pitch should requir 
exaggerated pitch shifts and wide range inflections. Intonation I 
should be taught incidentally through use of appropriate shifts or 
inflections vit~in a Phrase. 7 
7 
Ibid. ' p. 27. 
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A LESSON PLAN FOR DEVELOPING VARIETY 
OF PITCH 
General Objective: 
To develop an awareness of changes in pitch through inflection 
and pitch shifts . 
Specific Objectives: 
1. To learn to listen for pitch changes as clues to meaning . 
2 . To learn to use pitch changes and shifts in pitch to make 
speech and reading more expressive. 
3. To enjoy reading and speaking in a more expressive manner. 
Materials: 
1 . Voice Exercises . 
2 . Poetry Selections . 
Procedure: 
1 . Explain what is meant by Variety of Pitch. 
2 . Let the children take turns reading the practice~terial . 
The other members of the class may select the ones who 
read in the most expressive manner. 
Explanation: 
Melody in speech may be defined as a pleasing succession of 
changes in pitch. 
The human voice has a certain range which lies between its highest 
and lowest limits . In the ordinary individual, this range seldom reaches 
two octaves . The conventional voice seldom varies more than one octave, 
and the reading voice is usually limited to a range of two or three 
notes . 
The predominating tone or pitch of the voice in speaking is called 
the key. It may also be defined as the average pitch the individual 
uses. This ordinarily varies from the high soprano voice of girls to 
the bass voice of boys . Your normal key should be a tone near which 
you can speak with greatest ease . 
Inflection refers to the bend or wave of the voice above or below 
the normal key. The slide denotes a prolonged inflection extending over 
a number of words . 
A student then, must ask himself, "Do I speak in a key thay is 
most conducive to ease and effectiveness?" "Can I readily go above or 
below my normal key?" 
An habitual key, it should be remembered, is not necessarily a 
natural one . Many people habitually speak in either a high key or 
a low key, rather than in the middle range . One who speaks in a high, 
thin, squeaky tone represents the extreme, while the one who speaks 
as from the bottom of the well, represents the other extreme. Either 
extreme is a fault . 
The normal key will vary with the individual . The point is, 
are you using to the best advantage the key-range that nature has 
given you? 
Exercises for Variety of Pitch: 
1 . Go to the piano and find your normal key. Run up and down 
the scale and register your range . 
2 . Read the first line of each of these couplets four notes 
higher than the second: 
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I slept and dreamed that life was Beauty; 
I woke and found that life was Duty. 
-Hooper 
"Oh, father ! I see a gleaming light; oh say what 
can it be?" 
But the father answered never a word; a frozen 
corpse was he . 
-Longfellow 
3. Read the following selections and make an effort to have 
a difference of at least four notes between the high key 
and the middle key, and a difference of at least four 
notes between the middle key and the low key . 
High key 
Ring out, vdld bells, to the wild sky 
The flying cloud, the frosty light, 
The year is dying in the night 
Ring out, wild bells, and let him die . 
-Tennyson 
Middle key 
The little Road says "Go," 
The little House says "Stay;" 
And oh, it 1 s bonny here at home, 
But I must go away. 
The little Road, like me, 
Would seek and turn and lmovr; 
And forth I must, to learn the things 
The little Road would show! 
The House and the Road - Josephine Peabody 
Low key 
Hear the tolling of the bells--
Iron bells! 
What a world of solemn thought their monody compels! 
In the silence of the night 
How we shiver with affright 
At the melancholy menace of their tone ! 
The Bells -Edgar Allen Poe 
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Evaluation: 
1 . Have we become more adept at using pitch changes? 
2. Can we notice more expression in the speech and reading 
of our classmates? 
3. Do we find more enjoyment in listening to our classmates? 
Follow-up: 
1. Other poems which are excellent for practice in developing 
variety of pitch are: 
a . The Pied Piper of Hamelin, Robert Browning 
b . The Highwayman, by Alfred Noyes 
c . The Raven, by Edgar Allen Poe 
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III, SPEECH DiPROVEMENT 
CORRECT AND DISTINCT SPEECH 
Clear- cut enunciation and correct pronunciation form the basis 
of all oral expression . 
A speaker enunciates correctly when the consonants are sounded 
distinctly, and the syllables and words are separated. 
A speaker pronounces his words correctly when the right sound 
values are given to the letters with the proper accent and syllabifi-
cation of the word. 
We need to have both correct pronunciation and clear-cut enun-
ciation in order to speak well . The good speaker does not add, omit, 
substitute or distort sounds . Many a beautiful thought is lost in a 
maze of swallowed syllables and words that seem to melt together in 
a mass of confusion. 
Study the exercises which follow to see if you can become more 
conscious of little faults that detract from good speech . 
For better enunciation: 
Say 
at hletics 
arctic 
different 
naturally 
recognize 
practical 
February 
library 
government 
probably 
perhaps 
memory 
not athaletics 
II artie 
" difrunt 
II nacherly 
" rekernize 
II pratical 
" Febuary 
II liberry 
II guvment 
II probly 
II praps 
II memry 
~oston UniversitY 
School of Education l: ---.. ;t.i brarY. ' 
\i!~~~ 
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Do not substitute d for t in such words as: 
For 
butter 
matter 
better 
water 
hotter 
bitter 
letter 
whiter 
utter 
Do not leave off t he final consonant . 
Say 
hand not han 
stand It stan 
kept It kep 
reading It readin 
going tl go in 
distinct It distinc 
too rapid rate: 
latter 
softer 
later 
If you speak too rapidly, work on sentences like the 
following: ~You must say them slowly to give them meaning) 
l. Listen, I think I hear them, but I am not sure . 
2. You must move slowly and carefully. 
3. The little girl was clumsyj first she tried to carry 
her doll and dropped that, then she tugged at the 
heavy bed and that tipped over . 
4. Slowly, one by one, the stars came out. 
5. The Indians were stealthily creeping up on them. Every 
now and then a bright feather gave the boys warning . 
6. It was cold and damp. The fire smoldered and went out . 
For too slow rate: 
If you always speak too slowly, you must learn to speed up 
when a faster rate helps to make your meaning clear . These 
sentences should be spoken rapidly. 
~ 
l. 
2 . 
3· 
4. 
5· 
6. 
1· 
Hurry! We are late. 
Get a blanket . That 'fill help to smother the flame . 
Here 1 s the conductor . Where 1 s my ticket? 
We have no time to lose . Listen carefully to what I 
Hurry and t ell me . Our three minutes are almost up . 
The police are after us . They saw me put soap on the 
window. 
Where 1 s my purse? Oh, I 1 ve lost it ! 8 
Gladys Louis Borchers, Living Speech (New York, Chicago: 
Harcourt Brace and Company, 1951) p . 66. 
say. 
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For sloppy, muffled sounds practice the following exercises. 
9 
Work for distinctness rather than speed. 
A tree toad loved a she toad that lived up in a tree. 
He was a three-toed tree toad, but a two-toed toad was she. 
The three-toed tree toad tried to win the she toad's 
friendly nod, 
For the three-toed tree toad loved the gDound 
That the two-toed tree toad trod! 
Betty Better bought some butter; 
"But", said she, "The butter's bitter. 
If I put it in my batter 
It will make my batter bitter; 
But a lot of better butter 
Will make my bitter batter better. " 
So she bot a lot of butter 
Better than the bitter butter 
And it made her bitter batter better. 
So 'twas better Betty Better 
Bought a lot of better butter . 
The sea ceaseth and sufficeth us. 
A swan swam over the swell; swim, swan, swim. 
A swan swam back throu~h the swell; 
well swum, swan! ~ 
Ibid . , p . 65 . 
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BUILDING YOUR VOCABULARY 
Your personal vocabulary is made up of words that you understand 
or can use. Make a constant effort to increase and enrich your vocabulary 
by taking the time to look up words that are unfamiliar to you . First, 
learn the correct pronunciation and meaning of the word, then say it 
aloud several times . Next, use the word in a sentence. Try to use 
the new word in conversation at the very fir st opportunity. 
Every pupil knows more words than he actually uses . So the 
problem is not only to increase the number of words in the general 
vocabulary, but also to put into active use through speech work, words 
that are already known. 
Many factors enter into the development of a good vocabulary. 
The most significant of these are perseverance, a listening ear, 
broad reading, acq~aintance with the dictionary, courage to use new 
words, and a strong motive . 
TONGUE TWISTERS 
So-called ntongue twisters" are fun to practice and improve sloppy 
enunciation. Try the following sent~nces. Work for clarity, not speed. 
1 . A big black bug bit a big black bear 
And the big black bear bled blood. 
2 . Which wrist watch is a Swiss wrist watch? 
3. Katy wants a cup of coffee from the copper coffee pot . 
4. Bring me some ice, not some mice . 
5. Bring a bit of buttered brown bread. 
6. Some shun sunshine, but why should you shun sunshine . 
7. She sells seas shell, should he sell sea shells? 
8 . Our forefathers fought fearlessly for freedom . 
9. Seated on the shore she sees ships with shining sails 
on the shimmering sea. 
10. The chief cheerfully chose the choicest chair . 
11 . Charlie chanted in church like a cherub. 
12 . Thirty thousand thoughtless boys 
Thought that they would make a thumping noise, 
So with thirty thousand drums, 
They thumped on thirty thousand drums. 
13 . No man need know need in this new nation . 
14. Kittens cunningly crept across the cotton coverlet. 
15 . Round the rough and rugged rocks the ragged rascals ran. 
16 . A lily lying all alone along the lane. 
17 . Milestones mark the march of time . 
18 . He saw six slim, sleek, slender saplings . 
19 . Both were loth to travel the sixth path to reach the 
fourth booth. 
20 . How much wood would a woodchuck chuck if a woodchuck could 
chuck wood? 
21. Peter Prangle, the prickly, prangly pear picker picked 
three pecks of prickly, prangly pears . 
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SELECTIONS FOR PRACTICE 
Read the following selections aloud several times. Look up any 
words whose meaning or pronunciation you do not know. Check yourself on 
the following points: 
Did you: 
1 . Speak plainly? 
2 . Skip necessary letters? 
3. Slur letters? 
4. Clip the ends of words? 
5. Speak with clear-cut syllables? 
6. Run your words together? 
7. Make yourself easily understood? 
Did you: 
l. Use a pleasing voice? 
2. Enough volume? 
3. Use variety in duration fo words? 
4. Use appropriate phrasing and smoothness? 
5. Use variety of pitch? 
BE THE BEST OF WHATEVER YOU ARE 
If you can ' t be a pine on the top of the hill 
Be a scrub in the valley - but be 
The best little scrub at the side of the rill; 
Be a bush, if you can't"be a tree. 
We can't all be captains, we've got to be crew, 
There's something for all of us here; 
There•s big work to do, there•s lesser to do, 
~d the task we must do is near . 
If you can't be a highway, then just be a trail, 
If you can't be the sun, be a star; 
It isn't by size that you win or you fail--
Be the best of whatever you are. 
--Unknown 
-~--
WANDERTHIRST 
Beyond the east the sunrise, beyond the west the sea; 
And east and west the wanderthirst that will not . let me be; 
It works in me like madness, dear, to bid me say 11Good-bye11--
For the seas call, and the stars call, and 0, the call of the sky! 
I know not where the white road runs, nor what the blue hills are 
But a man may have the sun for friend, and for his guide--a star! 
And there's no end of voyaging when once the voice is heard, 
For the river calls, and the road calls, and 0! the call of a bird! 
Yonder the long horizon lies, and there by night and day 
The old ships turn to home again, and theyouqg ships sail away: 
And come I may, but go I must -- and if men ask you why 
You may put the blame on the stars, and the sun and the white road, 
and the sky. 
--Gerald Gould 
We have petitioned; we have remonstrated; we have supplicated; 
we have prostrated ourselves before the throne, and have implored 
its interposition to arrest the tyrannical hands of the ministry 
and Parliament ••• If we wish to be free-- if we mean to preserve 
inviolate those inestimable priveleges for which we have been so 
long contending -- if we mean not basely to abandon the noble 
struggle in which we have been so long engaged, and which we have 
pledged ourselves never to abandon until the glorious object of 
our contest shall be obtained -- we must fight! I repeat it, 
sir, we must fight! 
--Patrick Henry 
This be the verse you grave for me: 
Here he lies where he longed to be; 
Home is the sailor, home from the sea, 
And the hunter home from the hill . 
--R. L. Stevenson 
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Suggested Poems for Seventh Grade Level: 
America for Me -- by Henry Van Dyke 
If -- by Rudyard Kipling 
Trees -- by Joyce Kilmer 
L' Envoi -- by Rudyard Kipling 
The House by the Side of the Road by Sam Walter Foss 
Somebody Said it Couldn't be Done - - Edgar Guest 
The Highwayman - by Alfred Noyes 
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IV. UNDERLYING SKILLS FOR EFFECTIVE SPEAKING 
CHOOSING A TOPIC 
When planning a speech there are several things which must be 
taken in:to consideration. What are you going to talk about? Who will 
be there? What is t he occasion? These are the questions which you 
must consider. Good speeches do not just happen, they are carefully 
planned and prepared. 
In the first place, consider the purpose of your talk. To be 
worthwhile, it must convey a message, for unless you have something 
to say you have no right to take up people's time. If the choice of 
a topic is left to you, begin by studying the occasion, the kind of 
audience that will be there, and finally your object in speaking. 
Keep in mind the three main types of speeches: 
l. To inform. 
2. To persuade. 
3. To entertain. 
Which of these three types of speeches do you wish to make? 
Whatever your purpose, be sure to select a topic in which you, yourself 
have a genuine interest . Talk about something that has aroused your 
interest, something that you have a deep desire to communicate to 
your listeners. 
FINDING SOURCES AND MATERIALS 
Having decided upon the purpose of your speech, and the response 
you wish to gain from your listeners, you begin to prepare it. Make 
a note of any thoughts that come to your mind, t hen assemble them in 
logical order, and build them into a connected whole. 
It may be necessary to do some research to strengthen your 
points and fill in gaps . Books, magazines, and newspapers are available 
at your nearest library. Use standard reference works and up-to-date 
publications in order to get the most recent information. Intervievring 
persons who have a special knowledge of your subject is an excellent 
thing to do . If you vrish to quote, do so, but let the speech represent 
mostly your own point of view. When you quote, do so vrith exactness 
and state the source . If you paraphrase a passage see that you convey 
the author ' s meaning exactly as it was intended . 
. Illustrative quotations, stories or bits of humor help to sustain 
or revive interest. Space them out so that the audience has time to 
grasp the import of one, before another is presented. When you tell 
a story to clarify an idea, do so briefly and vividly. Do not explain 
it, but let it convey its own message . 
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THE SPEECH OUTLINE 
A good speech must have proper structure . It ought to work from 
point to point to a definite conclusion . Usually it has three parts: 
introduction, discussion, and conclusion. 
A good introduction will gain attention, arouse interest and 
excite curiosity. This may be done in several ways: 
1 . By paying the audience a genuine compliment. 
2 . By telling a story . 
3. By the use of a quotation . 
4. By referring to a recent incident that the audience 
is acquainted with. 
5. By using a novel idea or a striking statement . 
6 . By asking pertinent and challenging questions . 
The introduction should not be too long - it should not comprise 
more than one fourth of the speech. 
In the discussion or body of the speech, the main ideas are 
developed in logical order . While there is no set rule as to the 
number of main ideas to be developed, it is wise not to have too many 
different headings. Three main ideas with sub-headings are usually 
sufficient and are more easi2y remembered by the audience . 
The conclusion of the speech should not be an anti-climax. It 
should be a natural culmination of all that has been said. 
The conclusion should be prepared as carefully as any other 
part of the speech, for it is the last opportunity to emphasize the 
main parts of the speech. 
An illustrative story or verse may be used to summarize your 
views or drive home your points . 
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MEMORIZING THE OUTLINE 
Outline your speech in detail, and memorize the outline. Do 
not memorize the speech word for word. Sarret, Foster, and McBurney 
advise the student thus: 
Write the first three sentences of your speech and memorize 
them. In that WB;f, you reduce your greatest memory hazard. 
The fact that you have memorized a certain beginning does not 
require you to use it. An able speaker adapts his opening 
remarks , as a rule, to what the previous speaker has just 
said, or to a happening that could not have been foreseen . 
Still, the prepared opening should be ready. It is also 
an advantage to prepare your closing reiDB,};:~S, so that you can 
get off the stage calmly and confidently.~ 
In committing an outline to memory, it is better to study it as 
a whole than to do so in bits, for in this way the proper sequence of 
ideas is fixed in the mind. 
Do not attempt to memorize the whole outline at one time, but 
spread it over several short periods and consecutive days, alternating 
silent, thoughtful reading with speaking aloud. 
Good memorizing is largely good thinking . You must concentrate 
your attention upon what you are trying to learn and visualize it, 
for mental images are easiest to recall . 
I<' 
Lew Sarett, Litt, D. , William Trufant Foster, Ph.D. , James 
McBurney, Ph.D., (Boston: Houghton Mifflin Company, 1951) p . 45 . 
.:::..- ~c-· .. ,-!..! HigL c' "''"'1 Co•t .... . 
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REHEARSING A SPEECH 
Rehearse your speech . When you are by yourself, either at 
home or in some other place that you feel free, go over your talk 
aloud. Become accustomed to the sound of your own voice -- to its 
tones and its pitch. Look about the room as if a group of persons 
were actually present . In other words establish the feeling that 
you are talking to an audience . 
When you feel that you know the outline or speech well enough, 
go through it completely without referring to your notes . Run it over in 
your mind from time to time at your leisure, and discuss it with your 
friends . In this way you become thoroughly familiar with it before 
the time comes to deliver it to your audience . 
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PLATFORM MANNERS 
The first impression of a speaker that the audience receives 
is a visual one. Therefore the speaker's personal appearance and 
posture are extremely important . He or she should never be overdressed. 
A girl should not wear dangling bracelets or earrings . She should not 
fidget with accessories or fix her hair while on the platform. A boy 
should not button or unbutton his jacket, or keep handling a key chain 
or watch. 
When on the platform, the speaker should not sway back and forth 
until the audience feels sea-sick, nor should he l ean on the desk or 
lectern for support. 
Carlile discusses platform behavior in this manner: 
One more important aspect of the beginning of a speech is 
t he speaker's behavior before he takes the platform and after 
gets t here . If he is sitting on stage in full view of his 
audience he should remain comfortably and calmly alert, yet 
politely seated. People are carefully appraising him while he waits •• 
When the speaker is introduced, he should rise easily without de-
lay or noise and move to his place on the platform. After arriving 
there, a few seconds should elapse while he deliberately surveys 
the scene before him. Then after addressing the chairman, if he 
has not flready done so, he is ready to begin his introductory 
remarks . 1 
~1 
Clark S. Carlile, Basic Speech Experiences (Idaho: Clark 
Publishing Company, 1948) p . xi . 
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HOW TO CONTROL STAGE FRIGHT 
Much stage fright is caused by thoughts of inferiority and 
wealmess, and fear of failure. Avoid a negative "I can't" attitude 
and think only good, strong optimistic thoughts about your speech. 
The best insurance against fear is complete preparation . You 
can't be at your best if you start preparing your talk the night 
before you are to deliver it . Give yourself plenty of time to get 
ready, and use that time to good advantage . 
The injection of a little humor at the beginning of the speech, 
if it is handled with good taste and judgment often acts to relieve 
tension for both audience and speaker . 
Act confident, even though your knees may be trembling . Walk 
to the speaker ' s stand in a quiet, confident manner. Stand straight, 
throw your shoulders back. Acknowledge the chairman's introduction 
with easy dignity. 
Do not rush headlong into your speech, but begin slowly, with 
short sentences. Do not be afraid to make liberal use of pauses 
during your talk. Purposeful silences have both a dramatic and a 
practical value . They command respect from the audience and give 
the speaker a short breathing spell, thus helping to reduce tension. 
USE OF GESTURE 
Plan the use of gestures until they come naturally to you. 
Start with simple descriptive gestures. 
Gestures which are easy and natural are the most effective . 
They should come in response to some thought or feeling . 
It may be necessary to overdo the gestures when practicing a 
speech. They can easily be toned down later. 
Gestures should be big enough to be effective . Beginners often 
have a habit of moving the hands without lifting the arms . All gestures 
should be above the waistline . 
Beginners also tend to keep the hands in the pockets, behind 
the back or clasped in front. This tends to hamper freedom of action . 
By acting out short stories in pantomime, beginners can gain 
a better understanding of the importance of gestures and the way they 
can be utilized for more effective speech . 
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USE OF HUMOR 
Humor is a good technique for warming up an audience and a 
speaker. It helps to relieve tension and is often the most effective 
way to emphasize a point. Do not try to explain a joke or touch of 
humor . If it is well chosen and well toldJ it will be self-explanatory. 
Never try to be funny at someone else's expense . It only 
detracts from the effect of your speech. 
Make sure that your humor is relevant) in good taste and fresh . 
EYE CONTACT 
Look at individuals in your audience while you are speaking . 
That may seem difficult at first because of your shyness or your 
nervousness . But if you force yourself to do it, you 1ll find that 
it helps to make individual friends out of what seems to be a mass 
of faces. You 1 ll soon feel more friendly and at ease with your 
audience, and you 1ll look more poised and relaxed. 
Address the main part of your remarks to the central portion 
of your audience. Thus you will seem to centralize your talk . 
Address, at various times, the other portions of your audience, 
the right side, the left side, and those in the extreme back seats. 
Look once or twice at t hose sitting in the corners, not 
forgetting those in the extreme front seats. The members of an 
audience who have to sit on the outer edges wish to feel that they, 
too, are considered part of the audience. 
FORMS OF ADDRESS 
Use the simple and impersonal forms of address in such a manner 
that they serve to establish a friendly feeling between you and your 
audience . 
The usual salutation forms are: 
1 . To t he chairman: 
"Mr . Chairman", or Madam Chairman" . 
"Mr . President," or "1-fa.dam President" . 
2 . To t he school principal: 
"Mr .-----", "Miss------", or 'Mrs.----". 
3. To special guests: 
"Miss----", "Mr . - -----", or "Mrs.---- - " . 
"Governor---- - -", "Captain-----" 
"Distinguished guests-----" . 
You do not need to use t he above terms of address with every 
kind of class talk. However, it is well to become accustomed to 
opening your talks with the proper method of salutation. Otherwise, 
you might forget, and begin abruptly with your speech, upon some 
formal, special occasion. Graciousness of greeting is as important 
in a speaker before an audience as it is in a host, or hostess at 
a party . 
Purpose 
V. BASIC SPEAKll~'G EXPERIENCES 
A TALK ABOUT YOURSELF 
l . To gain the experience of standing and talking before 
a group of persons . 
2. To become better acquainted with the members of the class. 
Explanation 
You cannot learn to be a speaker unless you speak, just as you 
cannot become a swimmer unless you swim. Since you must start some-
where, a short talk about yourself will be a good way to begin. You 
do not need to give a long biographical account of your life, but 
simply bring out the main points of your life so far. Add some 
human interest thip.gs even though they may seem trivial. 
Preparation 
Remember, good speeches do not just happen, they must be pre-
pared in advance . Keep in mind that the purpose of your first speech 
is two-fold: (l) to take "the plunge" and get the feeling of standing 
on your feet and talking to your audience, and (2) to get better 
acquainted with your classmates . 
Having decided on the purpose of your speech, you begin to 
prepare it . Jot down any thoughts that come to mind, then assemble 
them in logical order and build them into a connected whole. 
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The following outline may be used: 
l . Name . 
2 . Place of birth . 
3. Some entertaining facts about your home town. 
4. Where you live now. 
5. An incident of your childhood. 
6. Nicknames you 've had, and how they started. 
7. Your hobby and some interesting things about it . 
8 . The things that interest you most at school, such as 
sports, other activities, or special classes. 
9. What you are planning to do when you_ finish school . 
lO . Your greatest ambition. 
Presentation 
When it is your turn to speak, walk to the front of t he room 
and stand facing your audience . Do not slouch, lean against the desk, 
or stand on one foot . Do not stand too rigid either, but with feet 
slightly apart, with one foot a little in front of the other . 
Use your hands as naturally and easily as possible, without 
calling attention to them. 
Remember, good speaking is good conversation . Adapt the volume 
of your voice to the size of the room. Look directly into the eyes 
of the members of the audience, moving your gaze from time to time . 
When you have finished your speech, do not rush hastily back 
to your seat. Pause at least two seconds after your final words, 
then walk easily and quietly to your seat . Do not make it obvious 
that you are greatly relieved to have finished your speech . 
7l 
Evaluation 
After each speech, the class may consider the following points: 
1 . Did the speaker arouse your interest at the very outset 
of the speech? 
2 . Did he hold your interest by the way he told his story? 
3. Did you feel better acquainted with the speaker when 
he had finished his speech? 
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ORAL READING 
Purpose 
To improve oral reading in order to increase personal enjoyment 
as well as the ability to read for others . 
Explanation 
Oral reading is reading aloud from t he printed page to convey 
t he meaning to t he listeners . 
The reader should be familiar with his material so that he can 
interpret fully and accurately the t houghts and meanings. 
Every pupil - the good reader, the fairly good reader, the poor 
reader -needs practice in oral reading . Oral reading is in itself an 
important speech art . It is helpful to every other speech art, in-
eluding conversation and platform speaking. Seek, rather than avoid, 
chances to read aloud . 
Preparation 
Prepare yourself for oral reading in t he following way: 
l. Select a short poem, article, or excerpt from a story . 
2 . Read the selection silently. 
3. Read it aloud. 
4. Read it aloud again, keeping the following suggestions 
in mind: 
Reading rate . A good reader goes neither too fast nor 
too slow. Regulate the rate of your reading also, to agree with the 
kind of selection you are giving. You will find that different selec-
tions - stories, poems, or scientific readings - require expression in 
different tempos . 
' 
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Also, you will need to regulate t he size of your audience, 
the larger the audience the slower you must read. The main thing you 
must remember about reading to audiences is this: Read slowly enough 
for everyone to understandj but do not read so slowly that your words 
will seem to drag. 
Where and how long to pause . You should pause in your reading 
for three good and definite reasons: 
l . To give yourself time to breathe . 
2. To give your hearers time to think of vrhat you have 
just read. 
3. To give yourself time t o t hink of what you are about 
to read next . 
You should pause, of course, when you come to the end of a 
sentence, especially if this sentence comes at the end of a paragraph . 
Your audience cannot see the period or exclamation point or question 
mark t hat is placed at the end of a sentence. So you need to indicate 
these punctuation marks by suitable pauses . You need to pause long 
enough to take a full breath and to give yourself, as well as your 
audience, time to do the thinking mentioned above. 
Now, in addition to these regualr pauses, there are still other 
places to pause when you are reading from the printed page. You 
should pause - although only for slight spaces of time - between 
word-groups . 
When you pause, you must think, and think clearly . You must 
think of what you are to read next . Some selections you read will 
require deeper and broader thinking than will other passages . You 
must pause accordingly. The deeper or broader the thought, the longer 
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should be your pauses between word-phrases, between sentences, and 
between paragraphs . 
Presentation 
A good reader pronounces his words correctly, he enunciates his 
words distinctly; he stands in good posture; he includes in his 
address the whole audience . 
Hold t he book low enough so that head and shoulders can be seen . 
Let the weight of the book rest mainly on one hand, with the other 
hand assisting, ready to turn the pages . 
As you near the end of a sentence, let your eyes look ahead a 
little, t hen look up as you say the rest of the sentence . When you 
have finished, close the book quietly, and after a slight pause, go 
to your seat . 
Be sure to check the pronunciation of any words about which you 
have any doubts . 
Preface your reading with a brief account of vrhere you found 
your material and why you think it worthwhile . 
Evaluation 
1 . Did the reader convey the meaning adequately, poorly, 
or very well? 
2 . Did the reader stand well? 
3. Did the reader hold the book properly? 
4. Did the reader look up at intervals? 
5. Did the reader mispronounce any words? 
MAKING AN ANNOUNCEMENT 
Purpose 
The purpose of the announcement is to arouse interest in a coming 
event and to give the audience the necessary information concerning it . 
Explanation 
The announcement is one of the most frequent of the short 
speeches. It should be well prepared, even though it is usually brief. 
You cannot force people to attend a gathering, but you can make it 
sound so attractive that their interest will be aroused and they will 
want to come . 
Preparation 
When preparing the announcement be sure that you have all the 
necessary information and that you have checked it for accuracy. Be 
sure that you cover the following points: 
1 . Name the occasion . 
2 . Name t he place, locate it definitely, and tell how 
to get there if necessary. 
3. State the time . 
4. Tell the price of admission . 
5. Tell when and where tickets may be obtained. 
6. Tell what is to be done with the proceeds. 
7. Give the information completely and accurately. 
8 . Appeal to the motives which will move your audience . 
Make people want to come by showing them what a good 
time they will have, and the worthy use to which the 
proceeds from the affair will be put . Make them feel 
they want to come . 
9. If a celebrity or person of importance is going to be 
present, be sure to mention the fact, to arouse further 
interest. 
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Presentation 
Go to the front of the room where everyone can see you. Wait 
until you have everyone's attention before you begin to speak. Speak so 
clearly that everyone will understand all the facts. It is wise to 
have a small card with the important facts about the announcement 
printed on it so that there will be no chance of mistake in announcing 
t he time, place and date . Try to select a good time for t he announce-
ment. Don't wait until everyone is in a hurry to leave. 
For practice in class plan an announcement for one of the 
following events: 
1. "Parents Day" in your school. 
2 . A class picnic . 
3. The meeting of your scout troop . 
4. A play your class is giving in the auditorium. 
5. An exhibit your class has on display in the school library. 
6. A class dance. 
7. A class play. 
Evaluation 
1 . Did the speaker arouse your interest? 
2 . Did the speaker give all the necessary information? 
3. Could the speaker be heard easily? 
4. Was the speaker enthusiastic? 
CONVERSATION 
Purpose 
The purpose in practicing the art of conversation is to acquire 
some measure of ability in talking clearly and fluently in face-to- face 
situations . 
Explanation 
The ability to converse well is of inestimable value . Every 
time we speak, people are judging us, and gaining a good or poor 
impression of us . Hedde-Brigance explain it in the following manner: 
How do your find out what sort of people your acquaintances 
are, and whether you admire them, trust them, think them amusing 
but silly, or heartily wish they would leave you alone? Is it 
not largely by the way they talk? Consider these examples: 
Jack Roper talks too much, interrupts often and seldom 
listens . 
Laura Maxwell talks only about herself, how the boys 
like her, and where she was last night . 
Tony Lucas is friendly, but speaks in a jerky manner, 
and punctuates each pause with ur or ah. 
Mary Moulder talks too loud, too fast-, -and in a shrill, 
high-pitched voice . 
You will not like such people as well as you do the following 
persons: 
12 
Betty Jamieson who says ''Good morning" as if she really 
meant it, and who converses easily and listens well . 
Jim Wayne who greets you with "Hello, there !" and at 
once brings you into the circle of friends with whom 
he is talking. 
Esther Bidwell, who has a gift of lively description 
and can always tell a joke on herself? 1 2 
\filhemina G. Hedde and William Norwood Brigance, American 
Speech, (Chicago : J . B. Lippincott Company 1946) p . 19 
Preparation 
For good talk we need ideas, words, and the impulse to express 
ourselves . If back of these is the desire to be companionable, sympa-
thetic, and refreshing, behold the perfect conversationalist! 
If we have interesting work, hobbies and friends, and take a 
lively interest in sports, current events and travel as well as good 
books, we should never be at a loss for topics of conversation. 
Hedde- Brigance offer the following suggestions for finding 
topics of conversation: 
If you find it difficult to know what to talk about, here 
is a good starting list . Listen to others talk and add to it. 
School affairs 
Sports 
Moving pictures 
Music 
Travel 
Current news 
Books 
Mut].lal friends 
Television programs 
In sports, for example, do you know the following? 
Which teams this season have the best record? 
What interesting facts are there about the coaches? 
Which are the outstanding players on the teams? 
In current events can you answer these questions? 
What civic improvements are being carried out in 
your community? 
What laws are being discussed, or have been currently 
passed by Congress? 
What outstanding events have recently happened in other 
countries? 
In travel, could you tell why the following places are of 
interest? 
Plymouth Rock 
Yorktown 
Vincennes 
Great Smokies 
Grand Tetons 
Alamo 
Mount Rushmore 
Golden Gate 
Pearl Harbor 
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Could you talk intelligently about the following books? 
Presentation 
Moby Dick 
Uncle Remus 
Vanity Fair 
Silas Marner 
Main Street 
Treasure Island 
A Bell for Adano 
13 
11 Select any ordinary situation, such as giving directions, asking 
directions, extending an invitation to a party, inviting a friend to 
come for lunch, etc. Working together in rows, plan two dramatizations, 
one illustrating the right way of acting in a given situation, and the 
other, the wrong way of acting . Select the best dramatizations to be re-
peated at the end of the term. 
13 
Ibid.' p. 19 
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A'ITRIBUTES OF GOOD CONVERSATION 
Certain qualities and speech characteristics make one person ' s 
conversation more interesting than that of another . A skillful con-
versationalist is: 
1 . Sincere and courteous . 
2. Understands human nature. 
3. Considers the interests of others . 
4. Is a good listener. 
5. Employs good vocal technique and body action. 
6. Uses correct language . 
7. Finds interesting things to say. 
8 . Adapts the conversation to the occasion. 
Skill in conversation is largely a product of: 
1. Ability to talk clearly and fluently in face to face 
situations . 
2 . Wide interests . 
3. A well- adjusted personality . 
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USE OF COMMON PHRASES 
In meeting simple speech situations common phrases can prove 
very useful . Learn to say them pleasantly and sincerely. Contrast 
~he phrases in the right-hand column with those in the left . 
Good 
"How do you do? 11 
"Glad to know you . " 
"I 'm so sorry . 11 
11Good-bye" 
"The party was grand. " 
Thanks for asking me." 
"Mary, this is John Brown. 
John, this is Mary Smith . " 
"Congratulations, Jim. You 
played a great game." 
"I'm giving a party Saturday 
after the game . I'd like 
you to come . " 
To family doctor: 
"Good morning, Dr. Brown" 
Over the phone: 
11This is Jack Reynolds . 11 
l4 
Ibid., p . 84 . 
Poor 
'
1Pleased to meet you. " 
"Shake" 
"Can't you look where you're 
going?" 
11 See you in the furmies. rr 
"Bye now. Thanks for the eats . " 
"Mary, meet John . " or "John 
shake hands with Ma.ry . 11 
"Well, bow's the boy wonder?" 
"Are you doing anything after 
the game Saturday? 11 
11Hiya, Doc . 11 
11Guess who this is!" 
l4 
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Evaluation 
1. Did the students dramatizing the conversation tal.k about 
pleasant, appropriate topics? 
2. Did either one monopolize the conversation? 
3. Were they tactful? 
4. Did they have something worth while to say? 
INTRODUCTIONS 
Purpose 
Learning to make introductions easily and graciously is a 
wonderful aid in developing poise in all social and business contacts. 
Explanation 
The best time and place to learn the social arts and graces is 
here and now while you are with young persons who have the same proe-
lems and who make the same mistakes you do. All you need is ex-
perience and practice . 
Preparation 
We gain much from people we meet and the conversations we have 
with them. Train yourself to meet people easily and well, in a 
spirit of friendliness. 
There are certain rules of society that everyone is expected 
to know. When these rules become thoroughly a part of your everyday 
conduct, you are able to feel free at a parilfor in any other social 
situation. 
To be at ease in introductions, you must know not only how to 
meet people well but also how to introduce others properly and help 
them feel at ease . 
Learn the basic rules of etiquette regarding introductions: 
1. When introducing a boy to a girl, give the girl 's 
name first. 
2. When introducing a man and a woman, say the woman' s 
name first . 
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3. When introducing a boy or girl and an older person, say 
the older person's name first. 
4. When introducing a younger woman and an older woman, or 
a younger man and an older man, name the older person 
first . 
5. When introducing a person and a class, name the class first. 
6. In introducing to each other two boys or two girls, or 
to men or two women of about the same age, it makes no 
difference who is introduced first . 
7. When you introduce two persons to each other, tell 
something interesting to each one about the other to 
create a start for conversation. 
8 . In beginning an introduction, use this form, uuncle John, 
this is my classmate, Mary Healy. u 
9. When you introduce a relative such as an uncle, an aunt 
or a grandparent, be sure to give his or her last name. 
10. When you introduce yourself to someone or when someone 
introduces himself to you, say "I am --,u giving your name 
and tell something about yourself. 
Men usually shake hands after being introduced. Women are 
privileged to shake hands or not according to their preference. Last 
names should always be spoken clearly. Using correct titles, such as 
Mr . , Miss, Mrs., Dr . , and so forth is appreciated almost as much as 
getting the names right . 
That awkward pause after names have been exchanged can be 
handled gracefully . When you introduce someone, give some clue to 
the persons introduced that will create conversation. Reveal something 
in common. Provide a better subject of conversation than the weather . 
A hint or two about achievements that are worthy of pride will be 
helpful. 
Presentation 
Demonstrate what you have learned about introductions in the 
following way: 
1 . Practice introducing your classmates to each other . 
2 . Invite a guest to your class. Introduce him to the entire 
class, then to members individually. 
3. Make plans wher eby each member of the class will introduce 
another member to at least three new schoolmates during 
the day. 
Evaluation 
Take turns introducing a classmate to a group as if he were a 
guest and listen to class criticism of your method. 
Make a list of do's and don 'ts about introductions . 
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SPEECH OF WELCOME 
Purpose 
The purpose of a speech of welcome is to extend greetings, to 
promote friendship, and to make t he guests glad they have come . 
Explanation 
The group or individual being welcomed should feel sincerely 
want ed. The welcoming speech should express the warmest hospitality 
and genuineness . The speaker should act the part of the gracious 
host or hostess . 
If guests come to your home you try briefly and informally to 
make them wel come . In ~ public speech of welcome you do the same 
thing in a more formal way. Some of t he things you might touch on are: 
1 . The reason for the welcome . 
2. Why the welcome is given on this particular occasion. 
3. Why this audience or organization extends the welcome. 
Preparation 
Learn as much as you can about the accomplishments of the group 
or individual being welcomed . Pay a tribute to your guests for their 
work and tell of the advantages gained by their visiting you. 
Note who the guests are, where they are from, and whom they 
represent. Explain briefly what their coming means and comment on 
t he common interests your group holds with them. You should speak 
of the occasion, its present enjoyment and its future importance. 
Express anticipated pleasant associations and mutual benefits 
which are to be derived from the meeting . Invite your guests to feel 
at home and participate fully in the planned activities of the day . 
Speak for those whom you represent . 
The following topics are suggested for practice: 
l. Welcome a visiting teacher. 
2 . Welcome a visiting explorer . 
3. Welcome a basketball team from another school. 
4. Welcome a football team from another school . 
5. Welcome the members of a Dramatic Club who have 
come to present a play. 
6. Welcome the members of a Debating Club who have 
come to take part in a debate . 
Presentation 
Adjust your remarks to the occasionj if it is formal, speak and 
act appropriately. If it is informal, adjust your speech accordingly. 
Be sincere and genuine . Speak clearly, and pronounce all names 
distinctly and correctly . Be brief but be as cordial and sincere in 
your welcome as if you were opening the door to your home to invite 
a friend in. 
Evaluation 
1 . Did the speaker give the reason for the welcome? 
2. Did the speaker tell why the welcome was given on 
this particular occasion? 
3. Did the speaker express a sincere welcome? 
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RESPONSE TO A SPEECH OF WELCOME 
Purpose 
The purpose of the response to a speech of welcome is to express 
appreciation of the hospitality extended to you and to strengthen 
mutual feelings of friendship . 
Explanation 
Just as you would say 11 Thank you", or 11 I am glad to be here" to 
a private greeting from a host or hostess, you would say it a little 
more formally and in more detail in a public speech of response . 
Preparation 
If the speech is impr~uJ keep in mind the basic purpose of the 
speech and express yourself as naturally and sincerely as possible . If 
you have advance notice of the fact that you will be chosen to respond 
to a speech of welcome, carefUlly organize and rehearse your speech 
until you can give it with ease . 
Learn as much as you can about the background and accomplishments 
of the group you are about to address . Keep in mind that compliments 
given to you may tactfully be directed to the occasion . Also, that 
compliments may be shared with others who have contributed in any way . 
Presentation 
Address the host and those associated with him. Acknowledge 
his greeting of welcome and the hospitality of the organization . 
I' 
Extend greetings from your organization. Show how the occasion 
is mutually advantageous to the host and your group . 
Explain briefly what your organization is) and what it stands 
for. Mention the benefits to be derived from the attitude of mutual 
helpfulness and enjoyment which are prevalent at this meeting. 
Predict future pleasant associations with the host organization. 
Thank your hosts again for their hospitality, extend best wishes, then 
be seated. 
The following topics are suggested for practice: 
l . You are football captain at a banquet . 
Respond to the welcome given you and your team. 
2 . You are t he mayor of your city) visiting another city. 
Respond to a welcome. 
3. You are a debater at a tournament. 
Respond for your group . 
4. You are an American student visiting in a foreign country . 
Respond to a welcome from a group of students . 
This assignment may be planned in conjunction with the preceding 
assignment and worked out in pairs. 
Evaluation 
1 . Was the speech brief and to the point? 
2. Did the speaker express appreciation for the 
hospitality extended? 
3. Did the speaker extend greetings from his 
organization? 
4. Did he adroitly share compliments or direct 
them to the occasion? 
5. Did his speech promote good will between the 
organizations involved? 
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MAKING A SALES TALK 
Purpose 
The purpose of a sales talk is to sell a person or group of 
persons an article or service in exchange for their money . 
Explanation 
We are all salesmen in one way or another . Every day, in one 
way or another we 11 Sell11 our ideas or fail to 11 sell11 them. In a 
sales speech you must do two things, mainly: 
1 . stimulate your customer to want what you have . 
2 . Make the customer willing to part with his 
money to acquire the goods you have for sale. 
Preparation 
Make yourself thoroughly acquainted with the article you are 
about to sell. List as many of its good features as you can . Realize 
that your article may have some features which might meet with objections . 
Be prepared to meet those objections . 
If possible, demonstrate whatever you are selling, or show some 
good colored pictures of the article . Plan how to show it off to best 
advantage . If you are showing th~ article itself, be sure that it is 
in good appearance and in good working order. Let the customers try 
it out . 
You may start your speech with a friendly introduction, stating 
your pleasure in meeting the audience . Be sincere. 
Present information about your product and your company. Show 
how your product will benefit those who buy. You must know the wants 
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and needs of your customers and let them see vividly how your product 
will satisfy some of those wants and needs . Draw an imaginary picture 
of the possession of the article . If an automobile, picture your 
customer with his family riding in the car . If a kitchen cabinet, paint 
the picture of a housewife sitting before a beautifUl cabinet, wherein 
and within reach, are placed every article she needs to work with in 
getting a meal . If a suit of clothes, picture him walking down the 
street -- the best dressed man in the city, etc . Mental pictures are 
lasting. The customer will carry them home with him. 
If you are selling fudge or cake pass out samples of it . 
Tell about instances of satisfied customers, or read a testimony 
from someone you know who has the confidence of your customer . The 
testimony of one good witness is worth a score unknown or unfavorably 
known to your customer. Testimony creates action, and action is the 
end of all sales talks. 
Say little about the price . Take for granted that if the 
article is wanted at all any reasonable price will not stand in the 
way of a sale. 
Do not disparage your competitor or his product . 
Tell how and where the article may be purchased . 
For practice in class, attempt to sell some of the following: 
1 . An electric razor. 
2 . A pen and pencil set . 
3. Sporting equipment, golf clubs, tennis rackets, etc . 
4. Fishing equipment . 
5. A box of assorted greeting cards . 
6. Tickets to the Senior Play . 
7. A magazine. 
8 . A watch . 
Presentation 
Be sincerely proud of your product . Above all, be enthusiastic . 
Enthusiasm is catching . 
After concluding your talk, allow time for questions . 
Evaluation 
Did the speaker: 
1 . Present the information effectively? 
2. Demonstrate the product well? 
3. Show how prospective customers will benefit from 
owning the product? 
4. Arouse a desire for the product? 
5. Tell how and where to buy the product? 
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INTRODUCING A SPEAKER 
Purpose 
The introduction speech should stimulate interest in the speaker 
and his topic . 
Explanation 
The introduction speech is one in which the chairman or other 
person introduces a speaker to the audience . He should arouse interest 
in the speaker and his subject . He should not call attention to him-
self nor say or do anything to detract from what the speaker plans 
to say . 
Preparation 
Find out significant things about the speaker that will be of 
interest to the audience: his profession, his business, why he is 
qualified to discuss the subject, books he has written, offices he 
has held, traveling he has done. If necessary, talk with the speaker 
beforehand, and ask him if there is anything in particular that you 
might say that would be helpful. 
Presentation 
Keep in mind your part in the occasion. People did not come to 
see or hear you. You are only a convenient cog in the events surround-
ing the speaker. You may set the mood for the speech which is to follow 
by the poise and confidence with which you introduce the speaker and the 
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way in >-rhich you build interest in his topic and his ability to discuss 
it . Thus audience and speaker are brought together in the proper spirit . 
Be sure to include t he following topics in your speech: 
1 . Tell the nature of t he meeting . 
2. Tell t he reason for it . 
3. Recognize the occasion and the speaker . 
4. Give something of his background; why he was chosen, 
special distinction, if any. 
5. Name the speaker correct ly and distinctly. 
For practice, give a brief, pointed introduction for one of the 
following: 
1 . A classmate speaking to a school club. 
2 . A football captain at a banquet . 
3. A commencement speaker . 
4 . A well knmm author . 
5. The governor of your state . 
Evaluation 
Did the speaker: 
1 . Make the audience and speaker feel comfortably 
acquainted? 
2 . Stimulate t he audience's interest in the speaker 
and his subject? 
3. Did he put the speaker at ease, announce his 
subject, give his name? 
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TELEPHONE MANNERS 
Purpose 
To discuss the basic principl es of courtesy and efficiency when 
using the telephone. 
Explanation 
When you talk on the telephone, the other person judges you by 
your voice . Be courteous and efficient and you will make a good 
impression. 
Preparation 
Discuss in class, the following basic rules for good telephone 
manners: 
1 . Speak pleasantly and distinctly, being careful not to 
run words together . 
2 . Talk directly into the transmitter, with your mouth about 
an inch away from it. Never place your lips against it . 
3. Tell who you are at once . If you answer a ring, say, 
"This is the Jones' residence, Mary speaking. " If you 
have made the call, begin by saying, ''This is Mary Brown. 
May I please speak to J ohn?" 
4. If you have not answered the ring but have been called 
to the phone by someone else, begin by telling your 
name, for example, "This is Marie . " 
5. If you are asked to call someone to the telephone, don 't 
shout from a distance. 
6. Be brief . Transact your business and then close the 
conversation. Otherwise you maY be keeping someone 
with an important message from using the line. 
7. Be courteous in every word and tone of voice, to the 
operator as well as to t he person at the other end of 
the line . 
8. When you are asked to call someone to the telephone and 
that person is not at home, always offer to take a 
message or to have the absentee call back later . It is 
wise to repeat the message so that the person calling 
can tell whether you have understood it. In most cases 
you should write it down . 
9. The person making the call should be the first to say 
good-bye . 
10 . Never ~ang t he receiver on the hook. At the end of 
the conversation put it up quickly and quietly. 
Presentation 
Divide t he class into groups to enact the following conversations 
and others of your choice . After each has been given, the class will 
discuss it for correctness in speech and telephone manners . 
1 . Invite a friend to come to visit you on Saturday afternoon . 
2 . Call your aunt to give her a message from your mother who 
has been called away suddenly . 
3. Call a friend to tell her where your Girl Scout troop will 
meet for their hike . She is not at home . Give the message 
to a member of her family . 
4. Call a friend to make arrangements for a picnic . 
5. You answer the telephone and the caller asks for your 
mother . You find that your mother is occupied in such 
Evaluation 
a way that it is not possible for her to come to the 
telephone at the moment . You explain politely and offer 
to take a message or to have your mother call back later . 
When evaluating a speaker in a telephone conversation, consider 
the following points: 
1 . Did the speaker speak pleasantly and distinctly? 
2 . Did he talk directly into the transmitter? 
3. Did he begin by telling his own name? 
4. Was his conversation brief? 
5. Was he courteous? 
6. Did he offer to take a message in a case where the person 
called was not at home? 
7. Did he end the conversation politely? 
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PRESENTING A GIFT OR AWARD 
Purpose 
The purpose of a speech of presentation is to present a gift or 
award graciously, to handle the sit uation with ease and to express 
sentiments appropriate to the occasion . 
Explanation 
Today many occasions arise for the presentation of a gift or 
award . To be able to do so graciously and with ease is a useful 
accomplishment . 
Awards are presented in appreciation of service, or for vdnning 
a contest. Also, an object or gift of money may be presented to an 
organization, or a medal or other form of recognition for service may 
be given to an individual . 
Presentation 
Familiarize yourself well with the reasons the award is being 
presented to the individual or group . 
Do not overpraise the individual so as to embarrass him, but 
on the other hand, be sure to pay deserving tribute . Do not over-
emphasize the gift or its value . Stress instead the work or merit 
which the award signifies. Let the emphasis be on the achievement, 
not on the material object . 
For practice in class, prepare a speech of presentation for 
one of the following topics, or one of your own choice: 
1. Present an award for your Dramatic Club for the best 
play of the year . 
2 . Present a scholarship to a deserving student . 
3. Present a class a class gift of a set of books to 
the school . 
4. Present a cup to the winner of a tennis match. 
5. Present a certificate to the winner of an essay contest . 
Presentation 
Be sure that the gift or award is available and ready to be 
presented . When the time for the presentation comes call the individual 
to the platform. Be sure to include the following topics in your speech: 
1 . Identify the gift or award. 
2 . Tell by whom or by which organization the award is 
being made . 
3. Give a brief history of the event . 
4 . Name the winner. 
5. Tell why he is so honored. 
6. Address a few words to the recipient. Mention the 
appropriateness of the award. Express good wishes 
for the future . 
Evaluation 
1 . Did the speaker clearly explain what the award is, 
a certificate, a medal, money, etc? 
2 . Did the speaker explain what the individual or group 
had done to deserve the award? 
3. Did the speaker give the individual or group sufficient 
recognition? 
4. Did he overpraise? 
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ACCEPI'Dm A GIFT OR AWAPJJ 
Purpose 
The purpose of this type of speech is to accept a gift or award 
graciously and with ease. 
Explanation 
Speeches of presentation of gifts or awards are made in untold 
numbers every year . Therefore} it is logical that there are just 
about as many acceptance speeches made by the persons who are the 
recipients of the awards . By keeping in mind a few basic principles 
it is not difficult to accept an award graciously. 
Preparation 
On many occasions} the speech will necessarily be impromptu 
when no announcement has been made as to the name of the winner . In 
such cases little preparation can be made other than to utilize 
whatever knovrledge and background one has already acquired in regard 
to the basic requirements of an acceptance speech. 
If the speech is not impromptu} the speech should be carefully 
prepared in advance. In the initial remarks express a true sense of 
gratitude and appreciation for the award. 
Neither overpraise nor discredit your accomplishments} but be 
sure to include mention of others who have contributed or cooperated 
in any way . 
Cover the follovring points in your speech: 
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1 . Express gratitude for the award, and surprise 
if it is genuine . 
2 . Speak of its significance . 
3. Praise the cooperation of others . 
4. Refer to the plans for the fUture . 
5. Repeat thanks and retire . 
6. Be sincere, modest, and brief. 
The following topics, or one of the speaker's choice may be used 
for practice in class: 
1 . Accept an award for winning a swimming contest. 
2 . Accept an award for being the best speaker in a contest . 
3. Accept a gift on leaving to go to another school . 
4. Accept an award for your Glee Club . 
This type of speech may be practiced in conjunction with the 
preceding one, "Accepting a Gift or Award" . 
Presentation 
When you are called to the platform, move forward politely and 
alertly. Neither rush, nor loiter. If you are already on the platform, 
rise and step to-vrard the speaker . 
If the speech is impromptu, remember that your s incerity and 
graciousness in accepting the award will be the outstanding attribute 
of your speech, rather than your fluency . 
Evaluation 
1. Did the speaker express his gratitude adequately? 
2 . Did he include mention of others who have contributed 
to his success? 
3. Did he accept praise graciously, neither overpraising 
nor discrediting himself? 
4. Was the speech brief, sincere, modest? 
Boston University 
, School of Education 
h~r.. ~~ --...... :r. 1 brary; -
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CIII'\I-TER VI • 
CHAPI'ER VI 
Available material in the field of speech improvement written 
specifically for seventh grade level is very sparse . Yet authorities 
in speech education point out time and time again that good speech is 
a basic tool in the preparation of the student for his future social 
and economic life, and that training in speech should be a continuing 
process from the kindergarten through college . 
By participating in an introductory course in speech improvement 
at seventh grade level, students experience some legitimate success 
in speech activities. In this way they may be motivated to expand 
their speech activities later on in high school through Debating 
Teams, Dramatic Clubs, Choral Speaking Choirs and Assembly Programs. 
Teachers also, if given a text that is not too technical and is 
suitable for the grade level, may be motivated to give more emphasis 
to speech activities . 
This course is based on the concept that speech improvement 
should be for the benefit of all children, not just the talented or 
the handicapped. 
This course is flexible, since it is not limited to any one 
series of language or reading books, and can be utilized in several 
different ways: 
1. It may be used as a separate speech course, consisting 
of five class periods a week of forty-five minutes each. 
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2 . It may be integrated all or in part, with the oral 
English program. 
3. It may be utilized as an extra-curricular activity such 
as a Speech Club with meetings held after school as many 
afternoons as are feasible for the group . 
The course consists of four main divisions: 
l . Voice Improvement. 
2 . Speech Improvement . 
3. Underlying Skills for Effective Speaking . 
4. Basic Speaking Experiences . 
Each division consists of a series of worked-out projects 
suitable for use at seventh gr~de level. 
As was stated previously, it should be kept in mind that this 
course is an introductory course in the delightful art of speaking . 
Through this course we hope to whet the appetite of the young student 
for greater refinement and more advanced techniques in speech . Thus 
he may be motivated to go on to study debate, dramatics, and public 
speaking. In any event, he will have received some training in 
everyday speech experiences which will be of benefit to him both 
socially and economically the rest of his life. 
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SUGGESTIONS FOR FURTHER STUDY 
1 . A follow- up of a speech- improvement program in junior 
high school to see if such a program encourages leader-
ship among students in high school . 
2 . A study to determine the individual growth in terms 
of school adjust ment as a result of participation in 
a speech course . 
3. A survey to det ermine if participation in such a course 
encourages more outside speaking activities. 
4. A similar study to this one, on the eighth and ninth 
grade levels. 
5. A study to determine the social growth of pupils after 
participating in a speech improvement course . 
6. A survey of other st udies done in connection with 
devel oping skills in conversation and discussion . 
1· The planning of a series of assembly programs in 
line with the work done in the speech program. 
8 . A study of the relative effectiveness of group and 
individual experience in speech improvement . 
9. A survey of speech programs i n progress in the junior 
high schools in Massachusett s . 
.. 
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